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Inclusive education emphasizes the importance of providing equal
learning opportunities for all learners, including those with special
needs. In its implementation, the success of inclusive education
depends on the readiness and competence of teachers in dealing with
the heterogeneity of students in the classroom. Innovative teacher
training is one of the main strategies in responding to this challenge.
Innovations in teacher training include developing training curricula
based on real needs in the field, using educational technology to
simulate inclusion cases, and collaborative training approaches
between general and special education teachers. In addition, hands-on
and reflective practice-based training models have proven effective in
equipping teachers with applicable skills. This research shows that a
structured and sustainable training program can improve teachers'
understanding of inclusion principles, learning differentiation
strategies and inclusive classroom management. Thus, innovations in
teacher training not only improve professional competence but also
create a supportive learning environment for all students. Therefore, it
is necessary to support education policies that encourage the
strengthening of teacher capacity through inclusive training that is
relevant, contextual and adaptive to the times.

1. INTRODUCTION

Education is an important aspect of basic needs that every human being must have in
order to ensure their quality of life and make them reliable individuals in order to ensure their
quality of life and make them reliable people. Education is the most important thing in life in
order to develop human potential and improve the quality of human resources (Kusuma et al.
2023). Inclusive education has become a priority in the education system in various countries,
but many teachers are still not ready to face this challenge. Inclusive education is an
education system in which all children can participate fully and actively in regular classes
without considering their respective strengths and weaknesses. Inclusive education is
concerned with providing appropriate responses to a broad spectrum of needs
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learning in both formal and non-formal educational settings (Lestari et al., 2022). One of the
challenges faced by teachers today is changing from the previous learning setting where
teachers had to teach children with special needs in inclusive classes but now bringing all
students into regular classrooms, thus changing each school's perception of the importance of
human rights in educational practices as a whole. This challenge stems from the fact that
education for children with special needs is undergoing a revolutionary change (Nurhaliza
2021). According to Heward, children with special needs are children with special
characteristics that are different from children in general without always showing mental,
emotional or physical disabilities (Satwika et al., 2019). A child is said to have special needs
if there is something lacking or even more in him, both emotionally, mentally, and physically
(Satwika et al., 2019). In this case, children with special needs in terms of education require
more specific services that are different from children in general.

Inclusive education has evolved from a long history of educational innovation at
various levels to reach all students. The current understanding of inclusive schools describes
a process that encourages the participation of all students, parents, teachers, staff and
principals as a foundation for future school development. Of course, this means
comprehensive policy changes and increasingly diverse learning needs. The government has
announced various policies to encourage the implementation of inclusive education (Astawa
2021). There are still many obstacles in the implementation of the policies applied and urgent
efforts are needed to create special policies for students with special needs. The challenges
and new directions for inclusive education in communities around the world highlight the
shared recognition that schools need to improve their services for students with special needs
(Kusmaryono, 2023). To realize effective change, school leaders and teachers must be
actively involved in the change process (Kusmaryono, 2023). This requires collaborative
learning, a democratic planning process, adequate infrastructure and adequate policies and
human resources.

This challenge requires teachers to improve the quality of learning with the dynamics
of student character diversity, especially students with special needs. According to Suparno,
teachers who have knowledge and experience in dealing with children with special needs can
meet the care needs of children with special needs (Satwika et al., 2019). In this case, it is
necessary to provide teachers with insight into children with special needs, including matters
relating to knowledge of student identification, the learning process for children with special
needs, and skills in dealing with children with special needs. There needs to be training for
teachers from both special education or psychology backgrounds and teachers with other
educational backgrounds. There are still many teachers who teach inclusive classes who are
not graduates of special education or psychology teachers, so that their knowledge and skills
related to dealing with students with special needs are very minimal.

Training is an activity that can be used to obtain, improve, and develop a person's
productivity potential so that they can grow into a more disciplined person with better special
skills and abilities (Suryani et al., 2023). Teachers who are equipped with appropriate training
will improve the quality of teachers and innovation in learning and have skills in dealing with
children with special needs. Efforts to improve teacher creativity and innovation require
several real actions such as providing regular training and guidance (Murni et al., 2023). In
addition to participating in regular training, teachers develop the learning process for students
in inclusive classes. This development is one of the implementations of the results of the
training. Training and development of human resources in the world of education are not only
limited to increasing knowledge and skills in the field of teaching, but also to developing
character, interpersonal skills, and readiness to face challenges in the world of education that
continues to develop (Rahmawati & Avivah, 2024). In this case, teachers always hone and
implement the training carried out. Of course, training and development can have a good
impact on employees (Khalil & Rindaningsih, 2023).

Zeniusi Journal: Vol 2 No 1 June 2025 | 2



Rega Fitriawati,Ida Rindaningsih

In the world of education, of course, we are also adaptive to the development of the
times. There needs to be innovation in the world of education. Innovation is a process of
renewal and change (Ambarwati et al., 2022). Periodic renewal and change will increase
teachers' insight into inclusive education. In addition, innovation is the key to increasing the
effectiveness of education and responding to emerging challenges. Teachers must be able to
optimize learning with all the changes and challenges that exist and be accompanied by
getting used to innovative training. With innovative training in the field of education, a new
paradigm for teachers has emerged (Sumaryati, 2013). In this case, teachers do not have a
problem or become a burden when teaching with a diversity of students, both regular and
with special needs. This study aims to better understand teacher training innovations to
improve inclusive education in schools. In addition, this study proves the need for training
innovation to improve teacher skills and understanding of students with special needs in
schools. The approach used in this study uses a qualitative approach with a literature review
method.

2. RESEARCH METHODS

The method used in this study is qualitative with a literature review approach or
literature study, namely literature searches through three electronic databases, namely Google
Scholar, Lens.id, and Sinta. This literature search was conducted from November with a
review of articles in both English and Indonesian that were downloaded in more detailed and
complete data. This literature review was conducted by collecting terms to facilitate the
search for articles. The keywords chosen when searching for related research papers are
innovation, teacher training, inclusive education, children with special needs.

Keywords are selected based on previous articles found. The search limitation in this
study is the period from 2020 to 2024 which is to study more recently according to
developments. The journal criteria used in this study are discussing innovations in teacher
training to improve inclusive education in schools. This study obtained 10 articles that have
been reviewed and identified according to the objectives of the study. Articles that have been
identified and entered as criteria are then analyzed and included in the discussion.

3. RESULTS AND DISCUSSION

ScriptThe search data conducted from the three electronic journal databases produced
10 journals that were appropriate using the keywords “innovation", "teacher training",
"inclusive education™ and "children with special needs”. The majority of the research
conducted in this study used Indonesian and focused on inclusive education, teacher training
innovation and the application of skills to teachers after attending training.

Based on 10 journals conducted, research results were obtained on teacher training
innovations to improve inclusive education in schools.

Table 1. Review of journals used in the research

No. Title Researcher Methodolo | Instrument Findings
ay
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Training on
Implementation of
Independent
Curriculum in
Inclusive Schools

Ana Rafikayati,
Lutfi Isni
Badiah, Farisah
Diana  Alifah
Irina Balgis
Salsabila

Qualitative
Approach

Interviews,
observations
and
documentati
on

Teachers' understanding of the
independent curriculum varies, but
some teachers need more training
and resources to understand and
implement character development
and competency of students with
special needs effectively.
Preparation of teachers and schools
related to inclusive education
requires regular training. The
training provided to teachers has
proven effective in improving their
knowledge and skills in compiling
teaching modules according to the
independent  curriculum  and
mentoring is carried out after the
training.

Inclusive
Education
Management

Mirna Sahrudin,
Novianti Dzafri,
Arifin Suking

Qualitative
Approach

Interviews,
observations
and
documentati
on

Teachers conduct in-depth analysis
related to understanding the
characteristics and needs of each
student and the modification of the
curriculum and learning strategies
that are adjusted to the needs of
students.  Although there are
challenges in providing socially
different treatment for inclusive
students, teachers use a variety of
inclusive teaching methods.
Teachers have completed training
and are certified as special
supervisors which is to improve
teacher understanding and skills in
dealing with students with special
needs and there are regular
evaluations to measure student
development in terms of literacy
and character.

Universal  Design
for Learning
Training to
Improve
Self-Efficacy  of
Integrated Islamic
Junior High School
Teachers

in Teaching

Hairul  Anwar
Dalimunthe,
Salamiyah Sari
Dewi, Faadhil

Qualitative

Literature
Study

After participating in the universal
design for learning training and
showing significant improvements
in understanding the principles of
UDL and being able to
accommodate the needs of diverse
students.  Participants  provided
positive feedback on the training
methods as well as the audio-visual
aids and material handouts used
during the training. The application
of UDL principles in learning can
increase student motivation and
engagement.

The role of self-
efficacy in
mediating the
interaction of
mindfulness and

burnoutto inclusive
elementary school

English: ~ The
story of the 19th
century writer,
Dr. Putu Winda
Yuliantari, and
Dr. Pratiwi
Widyasari.

Quantitativ
e

Questionnair
e

There is a significant influence
between mindfulness and burnout
conditions experienced by
teachers. Teachers with higher
levels of mindfulness tend to
experience lower levels of burnout,
especially in the domains of
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teachers.

emotional exhaustion and personal
achievement. Teacher self-efficacy
acts as a significant mediator in the
relationship between mindfulness
and burnout. Demographic factors
such as teaching experience and
frequency of training attendance
can affect the relationship between
mindfulness  self-efficacy and
burnout.

The Urgency of
Inclusive

Education in
Building Self-
Efficacy
Primary
teachers

school

Minsih,
Muhammad
Taufik, Ummi
Tadzkiroh

Qualitative

Interviews,
documentati
on and focus

group
discussions

Teachers involved in inclusive
education experience an increase
in their self-confidence regarding
their ability to manage learning for
children with special needs. This
study identified four main aspects
that contribute to increasing
teacher  self-efficacy,  namely
school culture, teacher behavior
and attitudes, teacher competence,
participation and collaboration.
Increasing teacher efficacy not
only affects themselves but also
their students.

Teachers' Attitudes
in Supporting the
Success of
Inclusive
Education

llena Dwika
Musyafira,
Wiwin
Hendriani

Qualitati
ve

LiteratureRe
views

Positive teacher attitudes are
reflected through the teacher's
willingness to accept and teach
children with special needs in
class. Factors that influence
teacher attitudes are teaching
experience, training, self-efficacy.
There are differences in attitudes
between permanent teachers and
intern teachers towards inclusive
education. Permanent teachers tend
to show more positive attitudes
compared to interns, which may be
due to different experiences and
training.

Optimizing
Inclusive
Education in
Schools: Literature
Reviews

Danny Ontario
Rusmono

Qualitative

Literature
Review

Training and professional
development for teachers is
essential to improve their skills in
managing inclusive classrooms.
Well-trained teachers are better
able to understand the needs of
students with special needs and
implement  effective  teaching
strategies. Several strategies have
been identified in the literature to
create  an inclusive learning
environment. Further research is
needed to explore best practices in
inclusive education.

Systematic
Literature
Review(SLR):
Training and

Suryani, Ida
Rindaningsih,
Hidayatulloh

Qualitative

Systematic
Literature
Review

Training and development has
proven to be very important in
improving the ability and skills of
employees in carrying out their
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Human Resource
Development

duties. There are various training
methods that can be applied, both
technical and conceptual.
Evaluation of training and
development programs is also very
important in  knowing their
effectiveness. Training and
development that is carried out can

almost  significantly  improve
employee performance.

9. | A Case Study of | The story of the | Case study | Interviews Teachers use a variety of
Classroom 19th century | approach and classroom management strategies
Management in an | writer, Ida observations | that focus on creating a safe and
Inclusive Rindaningsih, inclusive environment. An
School: Teachers' | was written by emphasis on character education
Strategies in | the author of the and developing empathy among
Overcoming book "The Story students is also an important part
Bullying in Early [ of the 19th of the teacher's strategy by
Childhood Century". teaching social and emotional
Education values, the importance of teacher

training in managing inclusive
classrooms and dealing with
bullying.

10 | Effectiveness  of | The story of the | Quantitativ | Pretestand The results of this study indicate
Training to | 1970s is based | e posttest that the post-test scores of teachers
Identify  Children | on the work of increased significantly compared
with Needs the author, to the pre-test scores. The training
Specifically for | Yohana  Wuri was effective in  improving
Inclusive  School | Satwika, Riza teachers' ability to identify children
Teachers Novianna with special needs. Teachers who

Khoirunnisa, participated in the training were
Hermien given a test of their ability to
Laksmiwati, identify children with special
Miftakhul needs before and after the training.
Jannah, and the The results of the analysis showed
story of the a significant difference between
1970s. the post-test and pre-test scores,

which this study also suggests the
need for further training that not
only focuses on identification but
also on proper handling for
students with special needs.

Based on the ten journals used, it provides information on several teacher training
innovations in improving inclusive education where teachers have skills in the learning
process that are good for both regular students and students with special needs. The need for
teachers to understand inclusive education where in regular classes there is a diversity of
students, namely regular students and students with special needs. Inclusive education is an
educational service system that considers the needs and diversity of individuals and provides
opportunities for students to learn together in public schools (Minsih et al., 2021). Teachers
involved in inclusive education experience an increase in their self-confidence regarding their
ability to manage learning for children with special needs. The study identified four main
aspects that contribute to increasing teacher self-efficacy, namely school culture, teacher
behavior and attitudes, teacher competence, participation and collaboration. Increasing
teacher efficacy not only affects themselves but also students. In addition, there are needs for
these special needs students, of course, there is a need for a good school culture and is
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implemented by all stakeholders in the school. In addition, the values of tolerance and mutual
respect in schools are important and must be practiced and taught to students every day in an
inclusive school environment.

Children who attend inclusive schools are able to overcome the differences in their
environment. This is because they sit with children with special needs in inclusive schools,
learn, and play with ordinary children. Therefore, these children must respect, appreciate, and
help each other. This strategy can increase self-efficacy. Self-efficacy is an individual's belief
in his ability to carry out the tasks that have been entrusted to him (Minsih et al., 2021).

Children with special needs have the same opportunity to receive education without
discrimination as other children. Indicators of the implementation of a child-friendly and
inclusive culture are teachers who always support student activities with full determination,
friendly and on-target according to student goals (Minsih et al., 2021). In addition, teachers
must have the skills and abilities to manage inclusive classes. There needs to be effective
teaching by teachers so that the learning process is in accordance with learning objectives.
Teaching effectiveness can be interpreted as a teacher's belief in their ability to carry out
certain actions needed to achieve more optimal results. If teachers have the ability and
experience using identification tools, they can recognize visible symptoms. Alternatively,
teachers can assess students if they find students who have similar characteristics or traits or
match the symptoms listed on the identification tool. To obtain complementary or additional
data, teachers can observe and interview people closest to students with special needs in order
to complete the information found in the identification tool before making conclusions about
the type of special needs child from the identified students.

The right learning strategy for children with special needs will realize the expected
learning objectives in inclusive classes. As a rule, learning strategies for children with special
needs are implemented by considering the diversity of conditions and different learning
abilities of children (Sahrudin et al., 2023). Through student identification, teachers can
design learning strategies that are appropriate to the subjects and diversity of students in the
class. There are many teacher strategies that are carried out to support the teaching and
learning process. In several article reviews, there are teacher strategies in teaching inclusive
classes, namely teachers delivering lesson materials interspersed with a few games.
Appropriate learning media will create effective learning that can be evenly distributed to
regular students and students with special needs. Learning media are physical and non-
physical aids that are specifically used as intermediaries between teachers and students so
that they can understand learning materials more effectively and efficiently, so that learning
materials are absorbed more quickly by students or understood in their entirety and make
students aware of their interest in learning. Various effective learning media certainly have
their own advantages and disadvantages, for which there is an evaluation to measure learning
outcomes in inclusive classes.

Evaluation should be carried out based on the program because evaluation activities
show teachers how the teacher's program is progressing, what obstacles need to be overcome
by the teacher in it and also provide information to continue the teacher's work program.
Evaluation of the implementation of inclusive education is carried out with the principles:
integrative, objective, comprehensive, efficient, periodic, and sustainable. Teachers are aware
of all feedback from the environment, especially from students in the class, which can be a
source of reinforcement to improve teacher efficacy in their teaching skills. The ability to
identify children with special needs for a school teacher is very important. In this study,
several journals include evaluation as a benchmark for teachers in the teaching and learning
process to measure the capacity of diverse students in inclusive classes. Not only evaluation
of student academics but also student character in tolerance and respect for fellow friends in
inclusive classes. After the evaluation is carried out, teachers need regular training to develop
competencies in the inclusive education learning process.
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Educational progress depends on the ability of teachers. Therefore, a teacher's ability
to carry out all his duties provides insight into the world of education because it has a large
and significant influence on the development and understanding of students. The
implementation of the inclusive education system in Indonesia is still in the development
stage and faces many challenges. The challenges faced by teachers in inclusive elementary
schools in Indonesia are discussed by Tarnoto (2016), especially related to the role of training
support and parental support in dealing with students with special needs in learning activities
and are still considered necessary for this purpose so that there needs to be more significant
and better improvements (GD & Widyasari, 2020). Teacher training and development are
important things that must be obtained by a teacher who is the main resource in educational
activities (Taufik & Rindaningsih, 2024). This is different from the inclusive education
system developed in other countries, the point of experience of teachers dealing with children
with special needs and the frequency of training they attend are factors that can predict
teacher beliefs about emotional exhaustion and depersonalization which are part of the
condition of fatigue. There needs to be regular mindfulness training so that it does not result
in emotional exhaustion or depersonalization of teachers.

After it was found that teacher training in inclusive pedagogy in the context of special
education helps develop positive attitudes towards inclusive education (Musyafira &
Hendriani, 2021). With the provision of training for teachers, it will increase the potential of
teachers in teaching in inclusive classes. There are many training models that can be
implemented by teachers to deal with students with special needs which are listed in several
journals that have been reviewed. One of the trainings from the results of the review analysis
is online training on the Merdeka Teaching platform. This training sees this opportunity and
provides sufficient learning resources. This training is carried out online to save time, energy
and costs. Even so, of course, the training will be continued with other face-to-face meetings
to strengthen teacher skills in implementing the results of the training that has been carried
out. The role of training in facilities and organizations is very important because training can
improve employee skills and performance so that they can carry out their jobs well and
successfully (Suryani et al., 2023). Teachers need more training and resources to understand
and implement character development and competency of students with special needs
effectively. This training is not only done once with the same training but also needs
continuous training with new innovations in the training. This innovation can be in the form
of new materials, new methods, different speakers or resource persons, different
environments or different outputs according to the needs of the teacher.

Innovation is defined as the advantage of utilizing creativity to prevent problems and
opportunities to increase creativity (Tiara et al., 2023). Innovation is needed to hone new
ideas or concepts to take advantage of existing opportunities or prevent problems from
occurring in learning. In order to take advantage of an opportunity or prevent a problem from
occurring in learning, training innovation is needed. Innovations in training to support
learning in inclusive classes are certainly diverse. Based on 3 out of 10 journals that have
been reviewed, there are training innovations that can be carried out by teachers and have a
positive impact on teachers in implementing learning. The teacher training innovation is
universal design for learning training. Universal design for learning is an approach to
designing learning activities that are appropriate and effective for all students. According to
Mayer (2014) in Dalimunthe's research, it explains that it consists of three principles
developed based on neuroscience research on cognitive and learning processes, the three
principles are providing multiple means of representation, providing multiple means of action
and expression, and providing multiple means of engagement (Dalimunthe et al., 2020).
Training participants strongly agree that the material presented in the universal design for
learning training is useful for their work as a teacher. The application of the principles of
universal design for learning in learning can increase student motivation and engagement. In
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addition, teachers must be committed to improving their teaching skills through various
training courses and collaborating with other teachers in the use of individual education
programs for students with special needs in regular classes. An individual education program
is a method of providing education according to the needs of students involved and is
personal.

Teachers have access to a variety of training, including co-teaching training, where
two teachers teach one inclusive class. Co-teaching increases teacher engagement with their
class and reduces dropout rates. Through co-teaching, teachers can gain a variety of
information about learning with students in inclusive classes. Co-teaching reduces the
workload of teachers in inclusive classes because teachers can share lessons and mentoring.
Teachers can also take part in LIRP (Learning-Friendly Inclusive Environment) training. This
training requires teachers to describe how to create a learning-friendly school by reflecting on
several books. By completing this training, teachers will broaden their knowledge of how to
teach children from different backgrounds, build knowledge about how special needs students
and general students learn, and be able to develop positive attitudes. In this case, teachers are
also able to identify gaps to foster positive attitudes. Teachers not only develop in inclusive
classes, but students also gain positive results from teacher training.

In addition to the above training, there is poster making training through Canva and
Flipped Classroom learning media which also has a significant impact on the development of
student learning. Poster making training through Canva and socialization of Flipped
Classroom learning media provided by the ABDIMAS team to all IGABA Sidoarjo teachers
made all teachers understand that learning models can also be interspersed with poster
learning media, and also added new insights related to the Flipped Classroom learning model.
The use of technology that must be utilized and as a support for the teaching and learning
process (Rindaningsih et al., 2024). These trainings certainly support teachers in honing their
skills and understanding of the diversity of students in inclusive schools. Without regular
training and training innovation in implementing learning, it will certainly have an impact on
teachers in terms of emotions and ineffective learning processes.

In this case, all stakeholders in schools and parents have an important role in the
learning process of students, both regular and special needs. This collaboration creates
success in the inclusive education process. In addition, there needs to be training innovation
for teachers, school staff, parents and all elements involved in the inclusive education
learning process. This training innovation is to provide skills for all stakeholders involved in
inclusive education. There are many training innovations, both online and offline, which also
require evaluation in inclusive education.

4. CONCLUSION AND SUGGESTIONS

ConclusionThis study is teacher training plays a vital role in fostering the success of
inclusive education. Continuous professional development empowers teachers to effectively
accommodate the diverse needs of students, including those with special needs. Effective
inclusive education requires motivational education that not only meets students' academic
needs but also their social and emotional well-being. Collaboration between teachers, parents,
and other stakeholders is essential to creating a supportive learning community. The use of
technology can enhance teaching and learning in inclusive classrooms. The importance of
continuous professional development innovation for teachers to improve teachers'
understanding and skills towards students with special needs. Training innovation programs
should focus on teacher efficacy, provide practical strategies for differentiated teaching, and
foster positive attitudes toward diversity. Training innovations to improve inclusive education
have a significant impact on the development of students, both regular students and students
with special needs. Further research directions, there needs to be potential areas for future
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research such as long-term outcomes of inclusive education or the impact of specific
interventions on student achievement and teacher teaching processes.
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emphasises the importance of three basic aspects in building intrinsic
motivation, namely autonomy, competence, and connectedness. In the
context of digital policy, these three aspects are crucial to be studied
further in order to understand how technology contributes to students'
enthusiasm for learning. The method used is library research with a
qualitative approach. Data were collected from various literature
sources, such as scientific journals, books, and policy reports that are
relevant to the theme of educational digitalisation and learning
motivation. The analysis was carried out thematically to explore the
relationship between digital policies and students' psychological
conditions in the learning process. The results of the study show that
digitalisation policies can increase students' learning motivation if
supported by adequate facilities, teacher training, and a fun learning
approach. However, in areas that are less ready in terms of
infrastructure, this policy actually creates gaps and reduces learning
enthusiasm. Therefore, an inclusive and contextual implementation
strategy is needed so that digitalisation really has a positive impact on
students' learning motivation.

1. INTRODUCTION

The world of education is undergoing a digital transformation, which is a strategic
response to global dynamics marked by the rapid advancement of information and
communication technology. The modern world of education requires an update to the learning
system. It must utilise digital technology as the main medium for conveying information and
creating modern century skills. In this regard, the government has established a policy of
digitalizing education as part of the reform of the national education system. The goal is to
create a technology-based, adaptive, and collaborative learning ecosystem.

The digitalisation policy of education aims to address global challenges while providing
students with broader, more flexible, and more interactive access to learning resources. The
implementation of this policy can be seen in various programmes, including the provision of
information and communication technology (ICT) devices in schools, the integration of LMS-
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based learning management systems, and teacher training in learning technology. Theoretically,
a digital-based learning approach is considered to have the ability to increase the effectiveness of
the learning process, increase student engagement, and ultimately have a positive impact on
learning motivation.

However, the success of this policy is highly dependent on how ready the infrastructure
and human resources are at the implementation level. The reality on the ground shows that some
educational institutions are not ready to support the digitalisation process. One structural
problem that has not been fully addressed is the difference in facilities between urban and rural
schools. Many secondary schools in remote areas do not have stable internet, sufficient devices,
or teachers who are proficient in using digital technology. The process of digitalizing education
becomes ineffective due to the lack of these technological needs.

This condition has a direct impact on student learning, especially on their motivation.
Digitalisation that is implemented without preparation actually adds to the burden on students
rather than being a solution. Students often experience difficulties in using complex applications,
fatigue due to too many online assignments, and confusion due to the lack of direct guidance
from teachers. This causes learning stress, boredom, and decreased interest in learning. The self-
determination theory approach can be used to analyse this condition in the context of learning
motivation theory. The need for social connectedness, autonomy, and competence are important
components that must be met so that intrinsic motivation can develop optimally.

In addition, the policy of digitalisation of education must consider the pedagogical,
psychological, and sociocultural aspects related to the teaching and learning process. One of the
main factors that determines the success of learning is learning motivation. It cannot be
separated from meaningful learning design, a supportive learning environment, and positive
interpersonal relationships. To determine how digitalisation of education affects the learning
motivation of high school students, researchers need to conduct empirical studies. This needs to
be done both directly and through mediating variables such as teacher readiness, adequacy of
facilities, and digital learning design.

One of the objectives of this study is to provide a scientific contribution to the discussion
on how effective digital education policies are in Indonesia. This study focuses on the influence
of educational digitalisation policies on students' desire to learn in secondary schools. It also
looks at various inhibiting factors that may hinder the implementation of the policy. This study
aims to find an empirical relationship between digitalisation and learning motivation. It will also
look at the context and challenges that schools face when implementing the policy. This study
will use a qualitative and/or quantitative approach.

The main research questions are: (1) How does the digitalisation policy in education
influence students' motivation to learn in secondary schools? (2) What are the components that
affect the level of success of implementing the digitalisation policy of education in schools? It is
hoped that the results of this study will not only increase our understanding of the phenomenon
of digitalisation and its impact on student learning psychology but also provide practical
suggestions for policy makers, school administrators, and educators in designing and
implementing digitalisation strategies that are more contextual, efficient, and in accordance with
student needs.

. THEORETICAL BASIS
a. Digitalization of Education

Digitalization of education is a major change in the learning system that involves the
integration of information and communication technology into all aspects of the educational
process, including planning, implementation, evaluation, and management of educational
management. (Sihotang, 2025) This change is more than just a shift from manual to digital
systems, it is also a paradigm shift in education towards a more flexible, open, and technology-
based learning ecosystem. UNESCO (2020) states that the goal of digitalizing education is to
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create a sustainable learning system, flexible to changing times, and inclusive for all groups of
students. (Unesco, 2020)

Digital learning allows students to access lessons anytime and anywhere. (Hsb, 2024)
Learning Management Systems (LMS), e-learning platforms, and various online-based
educational applications have made the learning process no longer limited to physical
classrooms. (Verawati et al., 2023) This will definitely help expand access to education,
especially in previously hard-to-reach areas. (Syafii, 2018)

However, the implementation of digitalization of education is highly dependent on ready
infrastructure and supporting ecosystems at the educational unit level. (Hermawansyah, 2021) It
is essential that resources such as digital learning spaces, internet connections, and tablets are
available. The main goal of digitization can be hampered if there are limitations in access to
these methods. The digital divide, also known as the digital divide, is created by these
limitations.

The success of digitalization is highly dependent on the infrastructure and competence of
human resources, especially teachers. Teachers must not only be proficient in technology, but
they must also be able to create innovative, interactive, and fun digital learning. (Anita et al.,
2025) Therefore, continuous training that is not only technical, but also pedagogical is needed so
that teachers can integrate technology with a student-centered learning approach.

Digitalization depends on policy. Digitalization will only be a slogan without real
implementation if the government does not create comprehensive and adaptive policies. (Yakin
et al., 2025) They must provide a regulatory framework that supports the implementation of
technology in schools through funding, contextual curriculum development, and regular
evaluation of policy effectiveness. (Pawartani & Subuatningsih, 2024)

Digitalization must also be considered in the context of students' culture. The shift from
face-to-face to digital learning requires changes in learning discipline, time management, and
independence. (Sholeh & Efendi, 2023) Pedagogical interventions are needed that help students
make good use of technology, as some students are not ready to learn independently. (Zubaidah,
2016)

Therefore, the digitalization of education is a process that involves many things,
including technology, culture, human resources, and policies. To run it successfully, various
components must work together well, and continuous evaluation is carried out to adjust it to
changes in the times and student needs. (Farid, 2023)

b. Motivation to learn

One of the important factors in the educational process is learning motivation, which
significantly affects the level of cognitive, affective, and conative involvement of students in the
learning process. Internal factors (such as needs, interests, and perceptions of self-competence)
and external factors (such as incentives, learning environment, and interpersonal relationships)
shape motivation, which is a combination of various factors. (Pratiwi, 2015) Self-Determination
Theory by Edward Deci and Richard Ryan, divides learning motivation into two categories:
intrinsic and extrinsic. Both fall within a range of regulation, from amotivation, or lack of
motivation, to intrinsic regulation, which is completely internalized. (Deci & Ryan, 2000)

Learning motivation can no longer be understood statically in modern educational
practices, especially in the digital ecosystem that increasingly dominates the learning space. It
must be understood as a dialectic between agents (students) and structures (digital learning
systems). Those who have intrinsic motivation will have high levels of engagement, resilience in
facing academic challenges, and the ability to learn independently. Conversely, lack of
motivation often leads to low participation, weak emotional attachment to tasks, and
vulnerability to symptoms of academic disengagement. (Simorangkir, 2022)

The digitalization of education has great potential to increase learning motivation if done
in a transformative way. This means that it must be based on a deep understanding of students'
psychological needs and not just visual or mechanical goals. Learning can be made more
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personal and engaging by incorporating interactive media, augmented reality, game-based
learning, and adaptive learning systems. (Hertina et al., 2024) This process allows students to
explore the material in a more meaningful way. Ultimately, this will increase their sense of
responsibility and their perception of their own abilities.

However, this potential does not happen automatically. Unsuccessful digitalization often
becomes a new source of frustration for students, especially in cases where the learning methods
used are too repetitive, not responsive to differences in learning styles, and ignore the
relationship element in learning. This shows that digital learning design cannot be separated
from humanistic pedagogy and educational psychology. Students experience alienation in the
learning process that should be collaborative and transformative if digital learning only focuses
on providing content and ignores the presence of relationships. (Suhara, 2025)

In this regard, the design of digital pedagogy should be based on three basic
psychological standards: autonomy, competence, and social connectedness. Flexibility in
determining when, how, and how learning activities increase autonomy. Formative assessment
systems increase competence by providing constructive feedback and opportunities for reflection
and revision. Meanwhile, social connectedness should be built through cooperative learning,
virtual discussion forums, and the presence of teachers who function as not only educators but
also mentors and coaches. (R. Ramadhani et al., 2023)

In addition, as an essential part of the digital education ecosystem, teachers must have
expertise in two areas: technology and pedagogy. They are not just delivering materials; they are
more than that, they can build learning experiences for students and combine technology with
their personal needs. Therefore, teacher training should focus on technical matters in addition to
improving teachers' abilities to be more reflective, empathetic, and pedagogical. (Maisura et al.
2023)

Ultimately, learning motivation in the digital era must be placed within a broader
epistemological framework because it is the result of a collaboration between individual student
initiatives and the structure of the digital education system. Future research should pay attention
to how digital education policies, technology-based teaching practices, and students'
psychological traits function dynamically to determine the quality of their learning motivation.
Therefore, digital transformation is not only a technological endeavor but also a humanitarian
endeavor because it enables learning through digital media to become more humane.

c. Policy Implementation Theory

The public policy cycle consists of a crucial phase called policy implementation. This
phase represents the shift from standard formulation to administrative and technical practice. It is
more than an administrative process; it is an ever-changing field of interaction between ideas,
actors, structures, and socio-political contexts. Through the theoretical framework of policy
implementation, Mazzmanian and Sabatier, underline that the success of implementation is
largely determined by three main pillars: clarity and consistency of policy objectives, availability
of resources, and the ability and commitment of implementers.

In terms of digitalization of education, clarity of policy objectives is crucial to determine
the way forward. It is essential to have clear objectives for the policy, whether it aims to
democratize access to education, build competencies that are in line with the modern era,
incorporate technology into education, or transform the education ecosystem as a whole.
Fragmentation in implementation will occur if the definition of objectives is unclear or unclear,
especially at very different regional levels. (Indranata, 2024)

In addition, the main components of digitalization policies are resources, whether
physical, financial, human, or institutional. In order for policies not to stop at the symbolic level,
technological infrastructure is needed (such as the internet, ICT devices, learning management
systems), teacher needs-based training, and technical support for problems. Empirical reality
shows that digital inequality, also known as digital inequality, is still a structural problem,
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especially between urban and rural areas. The implementation gap is directly influenced by this
problem.

The policy actor aspect is also important. Successful implementation depends on the
commitment, competence, and readiness of teachers, principals, and educational institution
managers. Digitalization is not only about technology; it is also about changing the work culture
and teaching paradigm. Teachers must be trained to be lifelong learners, adaptive to technology,
and able to help students focus on learning. Principals must be transformative digital leaders;
they must be able to create a shared vision and create a school culture that supports innovation.
(Wahyudi & Khotijah, 2021)

External factors are also an arena of competition that cannot be ignored. Strategic
partnerships with the private sector, especially the educational technology sector and parental
participation, political support from the central and regional governments, and civil society
participation can strengthen the implementation ecosystem. The existence of a responsive
monitoring and evaluation system is very important to find errors, correct errors, and ensure
policy accountability. (Mariyono, 2024)

In many cases, failure to implement education policies is not due to the design of the
policy itself, but to governance failures, including lack of cross-sectoral coordination and
ineffective oversight mechanisms. Consequently, it is critical to use a bottom-up approach that
allows stakeholders to collaborate, allows for local initiatives, and is flexible to different
contexts. Empowering local actors accelerates adaptation and increases the legitimacy and
sustainability of policies. (SF Ramadhani, 2024)

Therefore, the implementation of educational digitalization policies must be seen in an
interactive and systemic context rather than as a structured and linear process. Policy
implementation theory offers the analytical perspective needed to fully understand this
complexity. It also provides the basis for the formation of inclusive, contextual, and results-
oriented implementation strategies. If we understand the important aspects of the structural and
cultural implementation of digital transformation in education, we can only see the change as
real, sustainable, and equitable. (Gusty et al., 2023)

. RESEARCH METHODS

This study uses a library research approach, namely a scientific method carried out
through a systematic review of relevant literature to answer the problem formulation
theoretically and conceptually. This approach was chosen because the focus of the study is on
the influence of educational digitalization policies on student learning motivation, which
requires an in-depth analysis of theories, policy documents, and previous research findings.

Data sources are obtained from scientific journals, reference books, research reports,
national and international policy documents, and official publications from institutions such as
UNESCO and the World Bank. These sources are selectively selected based on relevance,
actuality, and academic credibility.

Data collection techniques were carried out through documentation studies by examining
three main focuses: (1) the concept and implementation of educational digitalization, (2)
learning motivation theory, and (3) implementation of public policy. The collected data were
analyzed using the content analysis method, namely grouping information based on themes,
connecting variables, and drawing argumentative and logical conclusions.

Data validity is maintained through source triangulation and content criticism, to ensure
that the resulting interpretation is free from bias and has a strong scientific basis. Thus, the
research results are not only descriptive, but also build a theoretical framework for broader
policy analysis.

This approach is an important foundation in understanding the extent to which
digitalization policies are able to influence students' learning motivation and the factors
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inhibiting their implementation, as well as providing conceptual recommendations for the
development of inclusive and sustainable digital education.

. RESULTS AND DISCUSSION

As a strategic response to rapid global changes, especially in the field of information and
communication technology, the world of education is currently experiencing a significant digital
transformation. A modern and flexible learning system must use digital technology as the main
medium in the learning process to address this transformation. The goal of the Indonesian
government's education digitalization policy is to create an inclusive, adaptive, and collaborative
education ecosystem.

Various efforts that demonstrate the implementation of the policy include the provision
of information and communication technology (ICT) devices in schools, integration of learning
management system (LMS) platforms, and teacher training on the use of learning technology.
Digital learning can increase student participation, learning effectiveness, and their desire to
learn. Field research shows that the success of this policy is highly dependent on ready human
resources and infrastructure.

It is not easy to implement digitalization of education because of the differences between
urban and rural schools. Many schools in remote areas face problems such as unstable internet
access, lack of information technology (ICT) devices, and teachers' inability to use digital
technology. These conditions hinder the use of digitalization and have a direct impact on
students' learning motivation. Digitalization without proper preparation actually adds to the
burden on students rather than solving it. They have difficulty running learning applications, feel
tired from too many online assignments, and are confused because they do not have direct
guidance from teachers. Therefore, people often feel bored, stressed, and uninterested in
learning.

This condition shows that the digital learning process does not meet students'
psychological needs, such as social connectedness, independence, and ability. If these needs are
not met, students' intrinsic motivation will be more difficult to develop, which in turn will
impact their overall learning outcomes.

In addition, the digitalization of education is not the only factor; learning design must
also consider sociocultural, pedagogical, and psychological aspects. Some things that can
increase students' motivation to learn are a learning environment that helps them, positive
relationships with others, and a digital education design that is meaningful and tailored to their
needs. As facilitators and mentors who combine pedagogical and technical skills to support
digital learning, teachers play an important role.

Theoretically, the implementation of education digitalization policies must be supported
by clear objectives, availability of resources, competence, and commitment of implementers in
the field. The reality, however, shows that resource inequality, workforce readiness, and
fragmentation of objectives continue to be major obstacles. Therefore, cooperation between the
government, schools, teachers, parents, and the private sector is essential to building a useful and
long-lasting digital ecosystem.

This study shows that digital transformation in education is a complex process that
includes changes in learning and teaching culture as well as the adoption of technology alone.
Although successful digitalization can significantly increase students' desire to learn, the policy
can have a negative impact if it is not supported by adequate readiness and support.

As a result, it is necessary to improve technological infrastructure in each region, provide
intensive and continuous teacher training, and develop digital learning models that take into
account the social and psychological needs of students. This is expected to maximize the
benefits of digitalization of education to improve the quality of education and encourage
students to study in secondary schools.
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5. CONCLUSION AND SUGGESTIONS
a. Conclusion

To answer the challenges that arise worldwide in the era of advances in information and
communication technology, digital transformation in the world of education is a strategic step
taken. The goal of the government's policy for the digitalization of education is to create an
educational ecosystem that is technology-based, adaptive, collaborative, and inclusive.
Digitalization is expected to increase access, effectiveness, and motivation for student learning
through various programs, such as the provision of ICT devices, LMS system integration, and
teacher training.

However, there are challenges in implementing this policy. One of the main obstacles to
achieving equitable digital learning is the disparity in infrastructure and human resources,
especially between rural and urban schools. If students do not use technology well, they are at
risk of experiencing stress, boredom, and disengagement in learning. Therefore, the
digitalization of education does not only need to rely on technological advances; it also needs to
consider pedagogical, psychological, and sociocultural aspects.

The theory of learning motivation, especially the theory of independence, is used as a
basis for building a successful digital learning system. Digital learning must provide space for
skill development, social connectedness, and autonomy to encourage students' intrinsic
motivation. In other words, digitalization must concentrate on the human aspect of education
rather than just being a tool for disseminating data.

Therefore, the success of the education digitalization policy is highly dependent on the
readiness of infrastructure, teacher capabilities, relevant pedagogical design, and sensitivity to
the socio-cultural context of students. Further research is needed to determine the extent to
which digitalization affects secondary school students' learning motivation and to find elements
that support and hinder the policy.

b. Suggestion
1. For Teachers

Teachers as the main actors in the learning process need to continuously improve digital
competence, not only in the technical aspects of using technology, but also in understanding
pedagogical approaches that are appropriate to the digital environment. Teachers are expected to
be able to design learning that is personal, collaborative, and intrinsically motivating for students
while still paying attention to differences in learning styles and emotional needs of students.

2. For Students

Students need to be given an understanding and training in digital literacy from an early
age so that they can become independent, critical, and responsible learners. In addition, it is
important to encourage students to be able to manage their learning time well, maintain a
balance between online and offline activities, and build learning motivation from within
themselves based on their own interests and life goals.

3. For Further Research

This study opens up space for further, more in-depth and specific studies on the
relationship between digitalization and student learning motivation. Further researchers are
advised to take a quantitative approach with a more complex analysis model, or a qualitative
approach with participatory observation in various regions and levels of education, in order to
obtain a more comprehensive picture of the dynamics of educational digitalization policies in
Indonesia.
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The moral crisis of students in the digital era is a serious challenge in the
world of modern education. The rapid advancement of information and
communication technology has had a major impact on the way of thinking,
behaving, and forming the values of the younger generation. Open
information without filters, instant culture, and the influence of social media
have led to a decrease in empathy, a weakening of respect, and a
strengthening of moral relativism. This study aims to examine the urgency of
educational philosophy as a reflective approach in responding to the moral
crisis of students. This study uses a qualitative approach through a library
research method by reviewing educational philosophy literature, ethical
theories, and research results related to character education and the digital
era. The results of the study show that educational philosophy plays an
important role in forming an ethical framework of thinking, strengthening the
foundation of values, and instilling critical moral awareness in students. In
addition, educational philosophy also provides a new direction for teachers
and educational institutions to integrate noble values into the learning
process. Thus, educational philosophy becomes a strategic foundation in

building a generation that is not only intellectually intelligent but also
morally mature.

1. INTRODUCTION

Various aspects of human life have been significantly changed by the advancement of
digital technology, especially in the field of education. The learning process has become more
interactive and flexible. As a digital generation, students live in a very open world, with easy
access to various global sources.

Open learning offers many conveniences and new opportunities but also presents major
problems related to the quality and depth of values absorbed by students. The imbalance
between providing open information and the ability to filter it according to moral and ethical
standards of education is a major problem. Much of the content contains bad things, such as
violence, pornography, fake news (hoaxes), and other reprehensible behavior.

This condition causes symptoms of real moral decline in schools and society. These
symptoms include excessive individualism, increased online bullying behavior (also known as
cyberbullying), misuse of social media for unpleasant purposes, and decreased respect and
courtesy for parents, teachers, and other authorities.
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In addition, popular culture that has developed in the computer and internet era usually
displays a simple and valueless lifestyle. Local and traditional values, which have been the moral
and spiritual foundation of the country, are increasingly marginalized. As a result, we see a
young generation that is technologically savvy and proficient in using various digital devices,
but on the other hand, they are impoverished morally and spiritually. They learn quickly but do
not understand and live deep human values.

This situation requires a more fundamental educational method that reaches the root of
the problem. The philosophy of education becomes relevant here. Educational philosophers not
only offer solutions but also educate students to think critically and deeply. Philosophers
encourage them to question, evaluate, and deeply understand the values they want to receive
rather than accepting them instantly.

Therefore, philosophy helps change the true purpose and direction of education and
incorporate true human values into daily learning. Educational philosophy provides a clear
normative framework as well as a critical perspective in understanding the purpose of education,
fundamental values, and the essence of human beings. If education is based on philosophy,
learning turns into a strong humanizing process and is no longer just a cognitive activity.

Education aims to instill a strong moral awareness, build a strong character, and develop
wisdom to deal with the various complexities that arise from life. This is very important to
ensure that learners grow into individuals who are not only intelligent but also moral and
socially responsible.

Philosophy of education serves as a tool to slow down and balance the fast and reactive
way of thinking in the fast-paced, instant, and visual digital era. Philosophers teach students to
think critically and be responsible for distinguishing moral norms. It provides a foundation for
them to build solid moral resilience amidst the flood of information and popular culture that is
increasingly destroying the nation's noble values.

The philosophy of education serves as a shield that protects students from negative
influences and becomes a foundation that guides them toward a meaningful and ethical life.

As a result, it is imperative for the world of education to reaffirm the position of
educational philosophy as the basis for thinking and acting in educating future generations. It is
hoped that transformative solutions that address the moral challenges that arise in the computer
and internet era will be generated through the use of philosophy. Philosophy-based education
produces a generation that is morally and ethically resilient and skilled in digital technology.
This generation is expected to use technology to advance while upholding the nation's moral and
humanitarian values.

2. THEORETICAL BASIS
a. Philosophy of Education as a Foundation of VValues

Philosophy of education is a special branch of philosophy that deeply discusses and
formulates the basics of thinking about education. Philosophy of education not only studies
technical and methodological aspects, but also investigates the nature of humans as subjects of
education, how the learning process should take place, and especially the fundamental values
that must be instilled during the education process itself. The three main dimensions that are the
subject of study of philosophy of education are ontology, epistemology, and axiology. (Dwi
Septiwiharti, 2024)

Ontology in the philosophy of education discusses the nature of students as whole human
beings with physical, intellectual, emotional, and spiritual potential. Students are not merely
objects that passively receive knowledge, but rather active subjects in building experiences and
meanings. With this ontological understanding, education is directed to respect the existence and
dignity of each individual student, providing space for holistic self-development. (Asrori &
Rusman, 2020)

Epistemology is concerned with how to acquire and develop knowledge. The philosophy
of education emphasizes that knowledge is not just a collection of facts to be memorized, but
rather the result of active interaction between students and the learning environment. The ideal
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learning process is one that encourages curiosity, critical engagement, and deep reflection. In
this way, students are able to internalize knowledge and apply it in real life. (Khuzaini, 2023)

Axiology is the study of values, especially values that are the goal of education. Values
such as honesty, responsibility, empathy, justice, and solidarity should not be seen as mere
additions or complements, but should be the core of the educational process. Through axiology,
education is directed to shape the character and morals of students, equipping them with a strong
ethical foundation so that they can face the complexities of life wisely and responsibly. (Mufid,
2021)

As a foundation of values, the philosophy of education plays a role not only as a
theoretical basis or abstract concept, but also as a practical guide in curriculum development,
teaching method design, and interaction patterns between teachers and students. For example,
the value of honesty is not enough to be taught through theory alone, but must be realized in
daily learning practices, in the attitudes and actions of teachers, and in the overall school culture.
This makes education a process of forming a complete and integrative character. (Waruwu &
Sibarani, 2023)

Several great thinkers have made important contributions to the development of
educational philosophy that emphasizes the dimensions of values and character. John Dewey
emphasized education as a process of character formation through meaningful experiences.
Dewey views that learning must be relevant to the real life of students, and that experience
becomes a medium for building positive habits and values. Meanwhile, Paulo Freire sees
education as a liberating practice that fosters critical awareness, empowers students to recognize
injustice and take a stance in favor of universal human values. In the Islamic tradition, Al-
Ghazali places education as a path to the formation of noble morals and strengthening spiritual
relationships with God, emphasizing that the main goal of education is the transformation of the
soul towards goodness and holiness. (Widodo, 2024)

Philosophy of education provides great transformative power. It allows education to not
only be a mechanical or rote information transfer process, but also a space for deep moral
reflection. Through value-based learning, students are formed not only to be intellectually
intelligent, but also emotionally and morally mature. This awareness of values becomes the main
capital for them to face various life challenges with integrity and wisdom. (Gusty et al., 2023)

Thus, it can be concluded that the philosophy of education is the heart of meaningful
education. It provides clear direction, deep meaning, and a solid framework of values for the
entire educational process. Both teachers and students receive guidelines to carry out their
functions and roles optimally in building whole people and knowledgeable, moral, and
characterful people. Without a strong foundation of educational philosophy, education will lose
its meaning and direction, thus failing to form a generation that is not only smart, but also has
noble character and is responsible for themselves, others, and their social environment.
(Nursikin, 2016)

b. Moral Crisis in the Digital Age

The digital era has brought major changes to the daily lives and ways of thinking of
today's young generation. The internet, social media, and various digital platforms have
revolutionized communication patterns, ways of seeking entertainment, and the process of
forming self-identity. However, although digital technology should be a means to facilitate
access to information and support learning, in reality it often has negative impacts. Many
students are lost in a virtual world full of vague, ambiguous, and even contradictory values.
(Lestari et al., 2023)

One of the real manifestations of the moral crisis in this digital era is the increasing
number of cyberbullying cases. This online verbal violence shows how technology can be used
to hurt others without empathy and responsibility. In addition, the spread of unverified hoaxes or
fake news is increasingly easy, causing confusion and triggering social conflict. Consumption of
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indecent content, such as inappropriate videos and images, is also increasingly rampant among
teenagers, potentially damaging their moral and psychological development. (Gobang & Fil,
2024)

Another emerging phenomenon is the culture of “cancel culture” and digital intolerance,
where a person or group is quickly brought down and ostracized simply because of a difference
of opinion or a small mistake. This culture often does not provide space for dialogue and
understanding, but rather fosters hatred and division. All of this is a sign that students are not yet
equipped with adequate ethical skills to respond to the various challenges of the digital world
wisely and responsibly. (Harahap et al., 2021)

In the context of morals, the digital era also triggers the emergence of increasingly strong
moral relativism. The rapid flow of information and easy access make the standards of truth and
goodness increasingly blurred. Many students tend to judge right or wrong based on majority
opinion or someone's popularity in cyberspace, rather than based on solid ethical principles. As a
result, their value orientation becomes weak and easily changes following trends or social
pressures. This condition is very dangerous because it forms inconsistent behavior and is often
detrimental to oneself and others in everyday life, both at school and in society. (Sanusi, 2023)

In addition, the moral crisis of the digital era has also had an impact on the decline in
respect and respect for educational authorities, such as teachers and parents. Many students
today consider influencers on social media as role models and primary sources of information,
rather than educational figures or authoritative figures in the real world. This shift in moral
authority shows that the values taught at home and school are starting to lose their place. In fact,
teachers and parents are important pillars in shaping the character and morals of students.
(Salahuddin, 2024)

Without a strong and stable value framework, students are easily swayed by various
momentary trends and digital information flows that are not always correct or moral. Therefore,
education must return to its philosophical roots as the main foundation in instilling moral values
that are deeply rooted in the identity and inner consciousness of students. Education that
integrates philosophical values can equip them with reflective, critical, and ethical abilities so
that they are able to respond to the digital era wisely, responsibly, and with dignity. (Wedi et al.,
2020)

c. The Relevance of Educational Philosophy in the Midst of Moral Disruption

Philosophy of education has a vital role in reframing the direction of education amidst
the moral disruption that is occurring. It is not only a theoretical foundation, but also a critical
tool for understanding reality more deeply. Through philosophical reflection, education can be
designed as a process that not only transfers knowledge, but also shapes the personality and
character of students. Amidst the challenges of a complex era, philosophy enables the world of
education to formulate appropriate and sustainable responses to increasingly complex moral
issues. (Murtiningsih, 2021)

The philosophical approach encourages students to think critically, not just passively
receiving information, but also evaluating and processing information ethically and rationally.
This attitude is crucial in the digital era full of hoaxes, information manipulation, and the
influence of social media. With critical thinking skills rooted in philosophy, students will have
the moral sensitivity and reasoning power to distinguish between true and misleading
information, and be able to form a wise stance in responding to social phenomena. (Halawa et
al., 2024)

In a pragmatic and fast-paced educational environment, the philosophy of education
teaches the importance of patience in thinking, perseverance in contemplation, and depth in
understanding the realities of life. These values are essential to face the instant and superficial
culture that dominates the digital era, where everything is judged based on speed, popularity, and
external appearance. Through philosophy, students are invited to return to the depths of
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meaning, find intrinsic values, and build a personality that is not easily tempted by momentary
sensations. (Rusli et al., 2024)

Philosophy of education also helps students to build a strong and autonomous moral
identity. When external values and norms change with the times and public opinion, philosophy
provides ethical principles that come from self-reflection and inner awareness. Philosophy-based
education helps students become active subjects in the learning and character-building process,
not just objects formed by the system or media. They are invited to understand who they are,
what their purpose in life is, and how they should live morally. (Anwar, 2021)

Furthermore, the philosophy of education equips teachers and educators with a solid
framework for guiding students to navigate an increasingly complex world. Teachers who have a
philosophical foundation not only act as conveyors of material, but also as moral leaders, value
facilitators, and spiritual mentors. They are able to design learning that not only hones
intellectual intelligence, but also forms social sensitivity, empathy, and moral integrity in
students. (Silvester et al., 2024)

Thus, the relevance of educational philosophy becomes increasingly apparent and
undeniable amidst the moral crisis that is currently hitting the world of education. It is not only a
complement to the curriculum, but an urgent need that must be integrated in its entirety into the
educational process. Through educational philosophy, we can build a new paradigm that places
humans as the center and goal of education, namely humans who are intellectually, emotionally,
and spiritually whole. (Wulandari, 2020)

3. RESEARCH METHODS

This study uses a qualitative approach with a library research method. This method was
chosen because it is appropriate for exploring theoretical concepts and critical thinking related to
the philosophy of education and the moral crisis of students in the digital era. We obtained data
sources from books on the philosophy of education, scientific journal articles, and relevant
educational policy documents. The first step in this study is to identify the main literature that
discusses the concept of educational philosophy, moral crisis, and the challenges of the digital
era. We then conduct a thematic analysis on the literature's contents to uncover the connection
between philosophical values and students' moral issues. The author also uses a reflective
approach in interpreting the meaning of the texts and ideas found. In addition, the author uses
hermeneutic interpretation techniques to understand the meaning of philosophical texts and how
these concepts can be applied in the context of contemporary education. The main emphasis is
not on collecting field data but on exploring philosophical thoughts as the basis for theoretical
arguments. The validity of the data in this study is strengthened through theoretical triangulation,
namely comparing the views of various educational philosophy figures such as John Dewey,
Paulo Freire, Immanuel Kant, Al-Ghazali, and other contemporary educational thinkers. In this
way, the analysis is not only monoperspective but holistic and in-depth. This method aims to
produce a study of educational philosophy that is both conceptual and applicable to the moral
crisis students face in the digital age.

4. RESULTS AND DISCUSSION

a. Research result

Integration of Philosophical Values in the Educational Curriculum: Modern educational
curricula often focus too much on academic abilities and technical skills, thus neglecting the
moral, spiritual, and humanistic aspects of education. However, proper education does not only
aim to improve cognitive abilities but also to produce individuals who are morally and socially
strong. This is where philosophical values must be incorporated into the curriculum to prevent a
worsening moral crisis amidst the rapid flow of information and global cultural transformation.
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This integration is not intended to make philosophy a separate subject. Rather,
philosophical principles such as honesty, responsibility, empathy, justice, and critical reflection
are incorporated into the educational process. Cross-subject values, problem-based learning,
integration of project activities, and reflective forums, which encourage students to think
critically and act wisely, are some of the ways in which this approach can be implemented.

For example, in language lessons, students can be invited to analyze the moral meaning
in folk tales or novels, then reflect on it in real life. In science lessons, students can be invited to
study moral issues in scientific experiments and how technology affects human life. Thus,
learning fosters both concrete and contextual moral awareness, in addition to cognitive
understanding.

In addition, the philosophy of education emphasizes the importance of the thinking
process, not just memorization. The curriculum philosophically allows students to question,
doubt, analyze, and draw their own conclusions. This process enhances critical and ethical
thinking skills, which are essential in the era of digital disinformation.

In addition, character education based on philosophical principles relies on students'
inner awareness, not just norms. Moralistic methods that are merely instructive do not produce
lasting internal transformation. Therefore, the curriculum is not just a tool for providing
education; it also helps people become more intelligent, critical thinkers, and responsible for
themselves, others, and their environment.

The Role of Teachers as Value Facilitators: In the philosophy of education, teachers are
not just teachers; they are value facilitators and moral guides. They are figures who bring
meaning to the classroom and become practical examples of how life values are applied in
everyday life. The role of teachers is very important in the midst of the value crisis affecting the
younger generation, especially in today's digital era, which is full of distractions, information
polarization, and a flood of meaningless content.

Teachers must have philosophical skills, such as critical thinking, moral behavior, and
understanding the problem thoroughly. They must teach students to think critically, understand
reality, and have an attitude to life. Teachers provide explanations and encourage discussion,
encourage reflection, and help students find values that are important to them.

Moreover, teachers must act as guardians of values in the digital era. They must teach
their students how to use technology wisely, avoid hoaxes, avoid consumer culture, and use
digital media as a moral learning tool. Teachers can function as agents of values in virtual spaces
through activities such as creating reflective content, talking about digital ethics, or practicing
critical digital literacy.

The classroom must be transformed into a place where students can talk, raise doubts,
and search for meaning together safely. Building a moral awareness within students, rather than
imposing it from the outside, requires this atmosphere.

Challenges of Implementing Philosophical Values in Schools: Although the application
of philosophical values in education is essential, teachers also function as moral architects who
build the foundation of students' characters amidst the rapidly changing times.

The educational paradigm that remains cognitively and quantitatively oriented is the first
obstacle. Philosophical and ethical factors are considered unimportant because of the focus on
exam results, accreditation, and ranking. As a result, moral principles are not the core of
education but merely slogans.

Second, many teachers do not understand the philosophy of education well. They lack
the habit of reflecting deeply or discussing the essence of education. If there is no philosophical
education, instruction on values becomes rigid, normative, even dogmatic, and cannot touch the
consciousness of students.

Third, teachers lose energy because of the complicated and administrative curriculum. In
such a situation, teachers tend to prioritize the completion of material goals rather than creating
space for character formation. Additionally, teachers often communicate moral principles either
symbolically or formally.
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Fourth, many different values have emerged from the global and digital culture, which
confuses students. They are more involved in popular stories on social media, which do not
always correspond to national education standards. It is easy for students to lose their moral
orientation if they do not have reflective skills instilled through philosophy.

Therefore, systemic reform is needed that includes paradigms, teacher training,
curriculum design, and school culture if philosophical principles are to truly enter the world of
education.

Strategy for Strengthening Philosophical Values in Education: Strengthening
philosophical values in education requires a strategic and sustainable approach to address the
problem. Educational philosophy training is the first strategy to improve teacher skills. Critical
and ethical thinking skills and the opportunity to discuss the nature of education are essential for
teachers. It is highly recommended that this training not only be theoretical but also practical by
linking philosophy to real-world situations and learning that occurs.

Taking into account transcendental and humanistic values, the second approach is to
revise the curriculum. The curriculum should include learning experiences that involve affective
and moral aspects rather than just information. These goals can be achieved by using models
such as project-based learning, service-based learning, and reflective learning.

Thirdly, we must establish a school culture that is based on values. Schools must be
places that foster trust, fairness, and empathy. School governance, interactions between
residents, and internal policies must all reflect these values.

Fourth, parents and society play a role in building character. In schools, value education
cannot stand alone. Collaboration with families and the social environment will create consistent
values and a healthy educational ecosystem.

Fifth, we can utilize digital technology to disseminate philosophical values. Media such
as inspirational videos, popular philosophical podcasts, or online discussion forums can be
effective ways to spread values to the younger generation. This method allows values to be
present and inspiring where they live, no longer separated from the digital world.

These strategies will make philosophy a key part of education, creating a generation that
is both smart and wise.

b. Discussion

Modern education curricula often emphasize academic and technical skills, so that moral,
spiritual, and humanistic aspects are less considered. However, the main goal of proper
education is not only to improve students' abilities but also to build strong moral and social
characters. In a systemic effort to face the increasingly complex moral crisis in the era of
globalization and digitalization, the inclusion of philosophical values in the curriculum is very
important.

During the educational process, students must combine philosophical principles such as
honesty, responsibility, empathy, justice, and critical reflection. Thus, learning covers cognitive
aspects and fosters real moral awareness that is relevant to students' lives. For example, students
in Indonesian language classes can gain insights into the meaning of life and moral principles by
reflecting on moral values through the analysis of folklore or novels. Scientific ethics and the
consequences of technology teach students to think critically and be responsible for what they
learn.

The philosophy of education emphasizes the importance of the thinking process, not just
memorizing facts. Philosophical chairs allow students to consider, question, and analyze
information independently so that they can draw conclusions based on critical and moral
thinking. In the midst of a rapid and often inaccurate flow of information, this ability is crucial.
A moralistic approach that is both instructive and ceremonial cannot achieve the inner
transformation of students, like education that prioritizes philosophical values. This approach is
also more effective and successful.

Zeniusi Journal: Vol. 2 No. 1 June 2025 | 27



Rokiba Hasibuan, Leli Hasanah Lubis

Therefore, the curriculum is no longer considered merely a tool for learning but as a tool
for developing individuals who think critically and are responsible for themselves, others, and
the environment.

In the philosophy of education, teachers are not only tasked with delivering lessons; they
also act as advocates of values and moral guides. In their daily lives in the classroom, teachers
demonstrate these values. This role is especially important given the moral dilemmas facing the
younger generation, especially in the digital age filled with distractions and differences of
opinion about information.

Teachers must have philosophical skills, such as critical thinking, moral behavior, and
understanding problems holistically. Teachers have a responsibility to teach students to
understand the real world, ask critical questions, and develop the right attitude to life. Teachers
can help students find personally relevant values and encourage discussion and reflection.

Teachers must also protect values in the digital era by teaching students to use
technology wisely, avoid hoaxes, and oppose consumer culture. Creating reflective content and
talking about digital ethics are some real examples of how educators can be agents of values in
the virtual space. Furthermore, we must transform the classroom into a secure and interactive
environment where students can freely express their ideas and uncertainties. Such an
environment will ensure that moral awareness arises from within the students themselves, not
from external pressure.

Although the integration of high philosophical values is essential, there are many
challenges that hinder its implementation. First, many teachers lack a solid foundation in
educational philosophy because the current educational paradigm places too much emphasis on
cognitive and quantitative aspects, resulting in values being reduced to mere slogans without
practical application.

Third, the tight curriculum and administrative responsibilities make it more difficult for
teachers to create significant character-building space. Fourth, the influence of cultures spread
throughout the world and digital technology causes a plurality of values that confuse students. A
lack of strong critical thinking can erode students' moral orientation.

5. CONCLUSION AND SUGGESTIONS

a. Conclusion

The moral crisis that has hit students in the digital era is a major challenge for the world
of education. Unstoppable information, instant culture, and loss of moral authority have caused
students to become weaker. In such circumstances, the philosophy of education emerges as an
important solution that is not only theoretical but also useful for building value awareness
through critical and ethical thinking processes.

The philosophy of education has the ability to shape moral orientation through the
thinking process. This method teaches students not only to be academically intelligent but also
wise in acting. The values that are instilled are not only remembered but also understood and
actively practiced.

The teacher’s work of creating values is crucial in this process. Teachers must be moral
role models and reflective companions, as well as subject matter experts. However, many
structural, cultural, and technological problems continue to prevent philosophy from playing an
optimal role in education.

Therefore, we need systemic changes that bolster value-based curricula, train teachers in
philosophical thinking, foster an ethical school culture, and involve the wider community.
Additionally, we must use digital technology as a medium that communicates values, not just for
entertainment.

By incorporating educational philosophy into the education system as a whole, we can
prepare a generation that is not only intellectually superior but also morally strong. This
generation will be ready to face the challenges of the times honestly and wisely.
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b. Suggestion
1. For Teachers

As educators, teachers have a central role in shaping the character of students amidst the
rapid flow of digital technology. Therefore, teachers need to integrate philosophical values such
as honesty, empathy, responsibility, and justice into every learning activity. Not only focusing
on academic material, but also creating a space for reflection that allows students to understand
and internalize these values in depth. In addition, teachers must actively teach digital literacy and
media ethics so that students are able to filter information critically and be responsible in using
technology. Being a moral and spiritual role model is also very important, because the behavior
and attitude of teachers will be real examples that students can follow, strengthening their moral
foundations in everyday life.

2. For Students

Students as a digital generation must increase their self-awareness by routinely reflecting
on their behavior and values, especially in the use of technology. With strong moral awareness,
students can build a strong character in facing various negative influences in cyberspace. In
addition, it is important for students to develop critical thinking skills so that they are not easily
influenced by hoaxes, shallow popular culture, and destructive digital trends. Critical thinking
also helps students make responsible and ethical decisions. In addition, maintaining harmonious
and respectful relationships with teachers and parents is an important part of a strong moral
support network, so that students can be more stable in terms of values in facing the challenges
of the times.

3. For Further Research

For researchers, moral challenges in the digital era open up many important research
opportunities. Researchers can examine the effectiveness of implementing educational
philosophy in a digital-based curriculum, to see to what extent this approach is able to increase
students' moral awareness. In addition, research that focuses on the development and evaluation
of digital moral literacy programs for adolescents is urgently needed, especially in utilizing
social media as a means of positive moral education. Comparative studies between traditional
moral education models and those integrated with digital technology can also provide the best
picture in the development of future character education. Finally, exploration of the role of
teachers as moral agents in the digital era can reveal the supporting factors and obstacles faced in
carrying out this noble task, so that practical solutions can be formulated to strengthen this role.
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1. INTRODUCTION

Educational supervision plays a very important role in improving the
quality of education through various methods or functions, including
research, assessment, improvement, and development. The purpose of
this article is to thoroughly examine the functions of educational
supervision with the aim of improving the quality of teachers'
performance. In addition, this research method also employs a literature
review by analyzing various reliable sources such as books, scientific
journals, and other articles related to the functions of educational
supervision. The research results show that educational supervision is
not only a control mechanism but also a means of professional
development for teachers to enhance their continuous education. The
research function helps identify problems and potential in the learning
process, in addition, the assessment function provides constructive
feedback, the improvement function strives to enhance the quality of
student learning, and the coaching function helps teachers develop their
potential both academically and in their talents. Effective educational
supervision requires collaboration, participation, and an empowering
approach aimed at creating a quality educational environment.

Quiality education is the main foundation in building a superior and highly competitive
national civilization. Through quality education, smart, creative and globally competent
human resources are produced. Good education not only contributes to economic
development, but also shapes the character and ethics of the younger generation. Therefore,
improving the quality of education must be a priority in every policy and implementation of
education programs in Indonesia (Kurniasih & Sani, 2017). In realizing quality education,
various aspects need to get serious attention, one of which is educational supervision.
Educational supervision has a strategic role in improving the effectiveness of learning and the
professionalism of educators. Supervision does not only serve as a supervisor, but more than
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that, it functions as a facilitator, guide, and developer of teacher potential to create an optimal
learning process (Hidayat et al., 2020).

Educational supervision is not an activity that simply assesses teacher performance,
but rather a process of providing systematic and sustainable assistance to improve the quality
of teaching and the quality of student learning outcomes. Through supervision, teachers
receive support in developing innovative learning strategies that are relevant to the needs of
students (Nurhadi, 2020). Educational supervision aims to foster educators to improve their
professional skills in carrying out educational tasks effectively. Quality educational
supervision plays a role in building a collaborative school culture, encouraging teachers to
self-reflect, and developing creative learning practices that are adaptive to changing times
(Sari_& Syahrial, 2021). Effective supervision is not only oriented towards administrative
achievements, but also towards continuous coaching that can improve the quality of learning
in real terms.

Educational supervision has several important functions, including the research
function, assessment function, improvement function, and coaching function. The research
function in supervision encourages innovation and the development of more effective
learning methods. The assessment function aims to measure the extent to which the
implementation of learning runs according to predetermined standards. The improvement and
coaching functions focus on improving skills and strengthening teacher competencies through
intensive guidance (Putra & Mahardika, 2023).

In its implementation, educational supervision must be based on a humanist and
participatory approach, so that teachers feel comfortable, open and motivated to continue
learning and developing themselves. A democratic and dialogical supervision model will be
more effective than authoritarian supervision (Rahman & Sudrajat, 2019). A harmonious
relationship between supervisors and teachers is the key to success in building a culture of
continuous improvement in the school environment.

In line with the development of 21st century education that demands critical thinking
skills, collaboration, communication and creativity, educational supervision must also be able
to adapt to these needs. Supervisors need to guide teachers in integrating technology and
relevant learning methods to create meaningful learning (Fauziah, 2019). Supervision that
does not keep up with the times risks becoming stagnant and unable to have a significant
impact on the quality of education.

Continuous educational supervision will create a conducive learning environment,
supporting the creation of active, creative, effective and fun learning. Thus, the role of
supervision not only improves teacher performance, but also has a direct impact on more
optimal student learning outcomes (Yulianti & Wahyudi, 2021). Effective supervision also
encourages teachers to conduct classroom action research to improve learning practices
contextually. Through a comprehensive understanding of the function and role of educational
supervision, it is expected that all stakeholders in the education sector can carry out
supervision more professionally and systematically. Well-structured supervision can make a
significant contribution to improving the quality of national education and preparing the next
generation to excel in the global era (Nurdin et al., 2020).

With this study, the article aims to deeply analyze the function of educational
supervision and how proper implementation can have a real impact on improving the quality
of education in Indonesia. Through a collaborative approach and based on the needs of
teachers and students, educational supervision can be the driving force of change that brings
Indonesian education to a better direction.

RESEARCH METHOD

This research uses the Library Research method. Data were collected from various
reliable sources, such as textbooks, scientific journals, research articles and other publications
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relevant to the topic of educational supervision. In addition, references from research reports
and education policy documents were also used to enrich the analysis. The collected data
were analyzed descriptively qualitatively to identify, classify and interpret the functions of
educational supervision. The analysis process involved reviewing the literature, mapping the
main themes and comparing concepts from various sources to gain a more comprehensive
perspective.

The analysis aims to provide an in-depth and comprehensive understanding of the role
of educational supervision in improving learning quality, as well as offering strategic
recommendations for the development of teacher performance and the learning process in
schools. This is based on the opinions of experts who support the concept of Library
Research. One of the expert opinions is Sugiono, he explains that Library Research aims to
collect scientific data obtained from various reliable sources related to the object of research,
through journals, scientific articles and reference books.

RESULTS AND DISCUSSION

RESULTS
. Functions of Educational Supervision

The basic function of educational supervision is to improve the learning situation in
schools for the better. Supervision of the learning process is one form of activity planned to
assist teachers in performing their tasks effectively.

The main function of educational supervision is to improve the quality of learning. In
addition, educational supervision also plays a role as a change agent, motivator, and other
factors to improve the quality of learning and support activities in education. Educational
supervision can also serve as a coordinator for all school efforts. The efforts within the school
include the efforts of each teacher, the overall efforts of the school, and the efforts for career
advancement.

According to Supriadi, he explained that the functions of supervision consist of four
main functions, namely: research function, evaluation function, improvement function, and
development function. Other supervisory functions include: leadership function, oversight
function, and implementation function. (Supriadi, 2013)

Here is an explanation of the four main functions of educational supervision, namely:
the research function, the assessment function, the improvement function, and the
development function.

. Research Function

The function of research is to find solutions to problems related to the issues being
faced. This research is conducted according to scientific procedures, namely formulating the
problem to be studied, collecting data, processing data, and performing analysis to draw
conclusions. (Sobry Sutikno, 2022)

The process of this research includes several stages: first is the formulation of the
problem to be studied, second is data collection, third is data processing, and finally is the
conclusion of the research results. (Emilda Prasiska, 2021) The function of research in
educational supervision aims to identify problems and potential student interest in the
learning process. With the research on supervision, a supervisor can identify the strengths and
weaknesses of the teaching and learning process.

Next, the assessment is carried out in stages and continuously, starting from the
process of introduction, understanding, to the final task of the student. Then the results of the
research become the foundation for deciding the targeted evaluation recommendation process.

The function of assessment is to measure the desired level of progress, how much has
been achieved, and this assessment is carried out in various ways such as tests, setting
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standards, evaluating student learning progress, observing the development of school
assessment results, and other procedures oriented towards improving the quality of education.
(Inom Nasution, 2021)

The function of assessment occupies an integral part of educational supervision. The
assessment is carried out by providing positive feedback to teachers about their performance.
This feedback is very helpful for teachers in understanding their strengths and weaknesses,
and the evaluations that need to be conducted. Assessment in educational supervision must be
used objectively, transparently, and have clear sources.

This is done to obtain data on the good and bad aspects of something, so that the good
is maintained and the visible shortcomings are addressed to prevent them from recurring.
(Mukni’ah, 2022)

. Repair Function

The improvement function is one of the important elements in educational supervision
that focuses on the continuous enhancement of the quality of the learning process.
Supervision is not merely about overseeing teaching and learning activities, but also serves as
a means to identify shortcomings and then take strategic steps to improve and refine the
educational practices occurring in schools. (Ara Hidayat and Imam Machali, 2012)

Efforts to improve supervision are continuous and systematic. This means that this
function is not carried out just once at a single time, but rather becomes a process that is
conducted routinely and gradually according to the needs and developments in education. The
supervisor and the teacher reflect on the implementation of the learning that has been carried
out, then determine concrete steps that can improve the quality of teaching and student
learning outcomes. (Sri Lestari, & Jupriaman, 2024)

These improvement steps are usually based on the evaluation results and findings
from previous research activities. By referring to data and objective analysis, supervisors and
teachers can formulate improvements that are more precise and relevant to the actual
conditions on the ground. This is very important because a repair process not based on strong
data risks not addressing the root of the actual problem. (Banatul Khoiriah, et al., 2024)

The concrete forms of improvement can take the shape of various activities, such as
teaching skills training, intensive supervision by supervisors, competency enhancement
workshops, or professional discussion forums among teachers. These activities are designed
to help teachers improve their capacity to plan, implement, and evaluate classroom learning.

In addition, the improvement function also requires close collaboration between
supervisors and teachers. The role of the supervisor here is not as an overseer looking for
mistakes, but rather as a mentor and peer who provides moral and professional support. With
a positive and open relationship, teachers will feel more comfortable and motivated to engage
in the improvement process.

The function of improvement not only impacts the enhancement of teachers' abilities
but also directly influences students' learning development. When teachers are able to
implement more effective teaching, students will also gain more meaningful, active, and
enjoyable learning experiences. Therefore, improvements in supervision should be directed
towards comprehensive efforts that include enhancing the quality of teaching, strengthening
student learning motivation, and improving the overall classroom atmosphere.

Thus, it can be concluded that the function of improvement in educational supervision
is not merely an evaluation of existing shortcomings, but a developmental process aimed at
creating sustainable positive changes in the world of education. This is a tangible form of the
joint commitment between supervisors, teachers, and all school components to achieve better
educational quality.
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d. Development Function

According to Syaifuddin, the function of coaching in educational supervision aims to
help teachers develop their potential for the long term. Development can be carried out in
various ways, namely through mentoring, coaching, and consultation. Then, supervisors can
provide relevant support and motivation to teachers to improve their learning quality and
develop themselves. (Rif Shaifudin, 2020)

Then, in M. Ngalim's book titled "Administration and Educational Supervision," if
applied to schools, it also applies to the principal themselves. Here are the points:

a) Knowing each student's and teacher/staff's personality well.

b) Foster a sense of comfort and mutual trust among teachers, staff, and their leaders.

c) Foster a spirit of mutual assistance.

d) Strengthening the sense of responsibility among group members.

e) Act fairly in resolving an issue, then value the opinions of each member.

f) Master the techniques for leading teachers and meetings or agendas that need to be
completed. (Ngalim Purwanto, 2004)

Additionally, many experts have opinions on this function, including Engkoswara and
Aan Komariah, who state that educational supervision has the following functions: (Piet A.
Sahertian, 1981)

1. The function of research: explaining that a supervisor does not only work based on
assumptions but takes the right steps step by step, such as formulating the right steps to
address personal issues, then collecting accurate data to obtain valid information related to
the problem, such as problem management and drawing conclusions for making
appropriate decisions regarding the issue.

2. Evaluation function: the evidence from the research results can be used as material for
improvement/evaluation, questioning whether the research object has strengths,
weaknesses, or finding the right solution to address a problem.

3. Improvement function: it can be used as a research source to show the strengths and
weaknesses that need to be addressed and evaluated immediately, so the supervisor can
take strategic and operational steps as an effort to make improvements.

4. Development function: in the conditions faced by the supervisor, there are 2 potentials that
can occur, such as the strengths and weaknesses of the personnel's achievements. The
shortcomings are evaluated, and the achievements that can be demonstrated by the teachers
need to be recognized and developed.

The four functions explained further clarify that the role of educational supervision is
oriented towards providing guidance and assistance for the evaluation of teaching in
educational institutions, not just merely supervising activities that tend to focus on finding
faults in the performance of students or teachers. This can make teachers less creative and
innovative in carrying out their duties because they feel constantly monitored by the
supervisor. Therefore, based on its various functions, supervision must be able to coordinate
efforts and activities in the school. Including efforts to develop the quality and
professionalism of teachers to help advance the school. Therefore, coordination with several
parties is necessary to effectively support the programs at the school. (Sulistyorini, 2021)

Discussion

Educational supervision plays a central role in improving the quality of learning in
schools. The main objective is to create more effective and efficient learning conditions
through mentoring, coaching, and supervising teachers in carrying out their professional
duties.

Zeniusi Journal: Vol. 2 No. 1 June 2025 | 35



Fehan Alya Rahmi Lubis, Andi Nugraha, Irfan Fauzi

Educational supervision is not merely about oversight, but more about guidance and
providing professional support for teachers. Thus, teachers can develop optimally both in
terms of teaching ability and classroom management.

According to Supriadi, there are four main functions of educational supervision,
namely: research function, assessment function, improvement function, and development
function. In addition, supervision also includes the functions of leadership, oversight, and
implementation. The research function in educational supervision focuses on scientific efforts
to identify learning problems and seek appropriate solutions based on data and analysis. This
process includes problem formulation, data collection, processing, and drawing conclusions.
The main objective is to uncover the potential and obstacles in the teaching and learning
activities.

With the research, supervisors can make more precise recommendations to improve
the learning process. This also serves as the basis for relevant assessment and evaluation
steps. This function aims to measure the effectiveness of the processes and outcomes of the
learning that has been conducted. Assessment in the context of supervision is used to provide
constructive feedback to teachers regarding their performance. This feedback helps teachers
understand their strengths and weaknesses, as well as serves as a basis for planning
improvements.

Assessment is conducted objectively, continuously, and transparently. The assessment
methods can include tests, direct observations, performance standards, as well as reviews of
student learning outcomes and overall school achievements. Supervision serves as a tool for
making continuous improvements to the quality of the learning process. After conducting
research and assessment, the supervisor and the teacher formulate strategic steps to improve
the quality of learning. Improvements can take the form of training, workshops, mentoring, or
other professional development activities. The ultimate goal is to increase student learning
motivation and enhance teacher effectiveness.

The function of coaching in supervision aims to assist teachers in the continuous
development of their potential and professionalism. Forms of development can include
mentoring, coaching, and consultation. This helps create a comfortable, open, and trust-filled
work environment. Coaching also emphasizes the importance of fair, transparent, and
supportive leadership. Principals and supervisors are expected to foster a culture of mutual
assistance, collective responsibility, and cultivate a positive work environment within the
school.

CONCLUSION

Educational supervision plays an important role in improving the quality of education
through a series of functions that include research, assessment, improvement, and
development. These functions cannot be separated from one another and must be
implemented in an integrated manner to achieve optimal results. Effective educational
supervision requires collaboration, participation, and empowering approaches to create a
quality educational environment. Thus, educational supervision is not merely an oversight
activity, but also a means of continuous professional development for teachers.

Based on the literature review that has been conducted, it can be concluded that
educational supervision has a significant impact on the improvement of learning quality in
schools. The research function helps identify problems and potentials in the learning process,
enabling supervisors and teachers to formulate targeted solutions. The assessment function
provides constructive feedback to teachers regarding their performance, thereby motivating
them to continuously improve their competencies. The improvement function aims to
enhance the quality of learning through various planned and directed actions. Meanwhile, the
development function helps teachers continuously improve their competencies through
mentoring, coaching, and consultation.
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This study aims to determine the effect of flash card media in overcoming
reading difficulties of first grade elementary school students. This study is a
guantitative study with an experimental research type with the type of One
Group Pretest-Posttest Design (initial test-final test single group). The
population in this study amounted to 81 people with a total sample of 27
people. Determination of the research sample used the Purposive Sampling
technique. The results of the study, based on the data obtained from the
pretest results of the effect of flash card media in overcoming reading
difficulties of elementary school students and the frequency distribution data
in the appendix can be described as follows: the average value of students is
64.40; Variance = 20.59; Standard Deviation (SD) = 4.54; maximum value =
73; minimum value = 55, with a range of values (Range) = 18. While the data
obtained from the posttest results of the effect of flash card media in
overcoming reading difficulties of elementary school students can be

described as follows: the average value of students is 81.57; Variance =
24.63; Standard Deviation (SD) = 5.12; maximum value = 80; minimum
value = 62, with a range of values (Range) = 18. The Independent Sample t-
test in overcoming reading difficulties of grade | Elementary School students
is known to be 2.973 and 2.05 so that Tcount > Ttable. Based on these data, it
can be concluded that HO is rejected and Ha is accepted so that it can be
concluded that there is an influence of flash card media in overcoming
reading difficulties of grade | Elementary School students.

ShareAlike 4.0
International License.

1. INTRODUCTION

Reading is a fundamental activity that plays a very important role in the learning process
and the development of students’ intellectual abilities. (Munthe et al., 2023) Reading activities
are not just pronouncing words from written texts, but more than that, they include the process of
understanding the meaning contained in the text and capturing the message that the author wants
to convey. Reading is a window to open a broad and deep horizon of knowledge. In the context
of education, reading is a basic skill that is the foundation for achieving other competencies.
According to Choirul Huda. (2024), reading for students functions as the main means to
recognize, understand, and apply the knowledge gained in school. (Huda, 2024) This confirms
that reading is not only a linguistic skill, but also a critical thinking skill. Thus, reading plays a
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role as a primary tool in the process of accumulating and filtering complex information. Without
good reading skills, students will have difficulty understanding the various concepts of the
lessons taught. Therefore, reading skills must be instilled early on so that students can follow
learning effectively. Targeted reading activities can be a solid foundation in building lifelong
learning skills. (Maghfiroh et al., 2019)

In today's modern society, reading skills are a primary requirement for someone to be
able to follow the development of science and technology. (Adisaputro, 2020) By reading, a
person can access information from various fields ranging from science, history, culture, to
social development. In this case, reading acts as a bridge between humans and the world of
knowledge that continues to develop. In line with this, Farr, stated that "reading is the heart of
education™ or reading is the heart of education. This statement shows that the entire educational
process is highly dependent on students' reading skills. Without adequate reading skills, students
will face major obstacles in following the teaching and learning process. Someone who cannot
read well will have difficulty understanding teacher instructions, textbook content, or other
information. Therefore, reading is not only important in the context of school, but also in
everyday life. This skill is an important provision for exploring the world of knowledge and
becoming an intelligent citizen. Therefore, learning to read must be a top priority in basic
education. (Aprilia et al., 2021)

However, the reality on the ground shows that the reading ability of students in Indonesia
is still in the low category. This condition is reflected in the results of an international study
conducted by the Program for International Student Assessment (PISA) in 2022. The results
were announced on December 5, 2023, and showed that Indonesia was only ranked 68th out of
all participating countries. The reading score obtained was 371, far below the international
average. This figure shows a large gap in the reading literacy skills of Indonesian students
compared to other countries. This is certainly a serious concern for all stakeholders in the world
of education. Moreover, at the elementary education level, reading skills are the foundation for
learning at the next level. These low results indicate that many students do not yet have good
basic reading skills. This condition can have an impact on their overall academic abilities.
Therefore, concrete steps are needed to improve students' reading literacy from an early age.
(Azkiya & Ridhuan, 2023)

Similar conditions were also found in the results of observations conducted by
researchers at SD Muhammadiyah 18 Medan, especially in class IC. This observation was
conducted on Monday, February 12, 2024, to identify students’ reading abilities. The results
showed that most students still had difficulty in reading. Of the 27 students who took the initial
reading test, 17 students were declared to have difficulty, which means around 62% of the total
students in the class. This data is very worrying because it shows that more than half of the
students have not mastered basic reading skills optimally. This difficulty hinders the learning
process and understanding of other subject matter. Without good reading skills, students will
continue to lag behind in learning in class. This problem needs to be addressed immediately so
that it does not have a further impact on their academic development. Therefore, an effective and
sustainable solution is needed to improve students' reading abilities. Teachers and schools must
work together to find the best strategy to help students overcome these difficulties. (Juhaeni et
al., 2022)

Various factors are the cause of the low reading ability of students in the class.
Technically, some students still have difficulty in distinguishing letters that have similar shapes
such as F and V, M and N, and P and Q. In addition, many students have not been able to
recognize and spell letters that are rarely used such as Q, V, W, and Z. This error has an impact
on their ability to compose and recognize words correctly. Not only that, students are also not
able to pay attention to punctuation marks properly, which makes it difficult for them to
understand the meaning of the reading. Another difficulty is low concentration during the
learning process. These factors indicate that reading barriers do not only come from cognitive
aspects, but also from visual aspects and student concentration. In the long term, this can have an
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impact on decreasing learning motivation. Therefore, a fun and targeted learning approach is
needed. Teachers need to understand the characteristics and needs of students to design
appropriate learning strategies. (Adini et al., 2023)

In addition to internal factors, there are also external factors that contribute to students'
low reading ability. One of the significant external factors is the lack of learning media that
supports the reading learning process. Many students do not get visual aids that can help them
recognize letters and words better. This is a serious problem, especially for students who have
low absorption. The right learning media can be a bridge between students' difficulties and the
material being taught. Without interesting and appropriate media, learning becomes less
effective. Teachers also have difficulty in delivering material optimally. This condition shows
the need for innovation in the learning methods and media used. Visual and interesting learning
media can increase students' attention and concentration in following lessons. Therefore,
choosing media that suits the characteristics of students is very important. (March, 2019)

One solution that can be applied to overcome students' reading difficulties is to use
appropriate and interesting learning media. (Fate, 2022) Learning media is a tool used by
teachers in delivering lesson materials so that they are easier for students to understand.
According to Elfiza et al. (2025), learning media is an important tool in the teaching process,
especially for teachers who teach at the elementary education level. Choosing the right media
will help students receive and understand the information conveyed. (Elfiza et al., 2025) In
learning to read, media can visualize the shape of letters and words, so that they are easier for
students to recognize. Media can also increase learning motivation because learning becomes
more interesting. Therefore, teachers must be able to choose and use media creatively and
innovatively. The use of appropriate media will have a positive impact on the achievement of
student learning outcomes. In this context, flash card media is one of the effective and efficient
choices. (Ndraha et al., 2022)

Learning media can be classified into several main types, namely audio media, visual
media, and audiovisual media. Audio media is related to the sense of hearing and can be in the
form of sound recordings, music, or educational songs. This media is suitable for strengthening
understanding through sound. Meanwhile, visual media relies on the sense of sight and includes
images, posters, and flash cards. This media is very effective in attracting attention and helping
students understand the forms of letters and words. Meanwhile, audiovisual media is a
combination of sound and images, such as in the form of learning videos. This combination can
increase students' absorption of the material being taught. For first grade elementary school
students, visual media is the most appropriate choice because they tend to respond better to
visual stimuli. Visual media can also be used flexibly and adjusted to students’ needs. One of the
most popular forms of visual media is flash cards. (Astuti & Nugraheni, 2021)

Flash cards are visual media in the form of small cards containing letters, words, or
images that are used to help the learning process. These cards are designed with an attractive
appearance to strengthen students’ memory of the information presented. In the context of
reading learning, flash cards are very effective in introducing new letters, words, and vocabulary
to students. Flash cards can be used repeatedly to strengthen information retention in students'
memory. In addition, the use of flash cards also provides a game feel in learning, which makes
students feel happy and motivated. This media can be modified according to the learning needs
and characteristics of students. Flash cards can also be used individually or in groups, so they are
flexible in their application. Thus, flash cards are a very useful tool in overcoming students'
reading difficulties. Teachers can integrate the use of flash cards in various reading learning
activities. (Fadholi et al., 2022)

The effectiveness of using flash cards has been proven in various previous studies. One
study that highlights the benefits of this media is a study conducted by Nanda Sari (2022) at
MIN 2 Banda Aceh. The study was entitled "The Effect of Flash Card Media on the Beginning
Reading Skills of Grade | Students™ and showed very positive results. In this study, the t-value
was obtained at 25.53, which was much higher than the t-table value of 1.68. This shows that the

Zeniusi Journal: Vol. 2 No. 1 June 2025 | 41



Hemi Wulandari, Sahkholid Nasution, Muhammad Syaifullah

use of flash card media has a significant effect on improving students' beginning reading skills.
Thus, flash card media has proven to be effective as an aid in the process of learning to read.
These results reinforce that flash cards are not just aids, but can also act as a targeted learning
strategy. Teachers can use them to build an interactive and enjoyable learning atmosphere. The
use of this media can be used as a good practice in learning to read at the elementary level.
(Khairina et al., 2023)

According to Muammar Ecca & Hanafi, reading difficulties are obstacles in beginning
reading which create a gap between students’ actual abilities and learning expectations. (Ecca &
Hanafi, 2025) In this context, flash card media can be a tool that can bridge the gap. Flash cards
function not only as visual tools, but also as play media that can increase children's interest in
learning. Children tend to be more active and involved when the learning process is packaged in
the form of games. Arsyad, explained that flash cards are usually 8 x 12 cm in size and can be
adjusted by teachers to meet students' learning needs. With an attractive color display and varied
designs, flash cards can foster students' curiosity and enthusiasm for learning. This media is very
flexible and practical to use in classroom learning activities. In addition, flash cards can also
train students to recognize patterns, symbols, and relationships between words. Therefore, the
use of flash card media is highly recommended in early reading learning. (Siagian & Sapri,
2024)

Based on the overall description above, it can be concluded that flash card media is an
effective learning strategy in overcoming reading difficulties in grade | elementary school
students. This media not only helps students recognize letters and words visually, but also
encourages them to learn actively and enjoyably. Flash cards provide a strong stimulus for
students to pay attention to the material presented by the teacher. In addition, this media can also
foster learning motivation because it is packaged in an attractive form. In the process of learning
to read, the use of flash cards can increase student participation and involvement. Teachers can
develop flash cards according to the learning context and student abilities. With a creative
approach, this media can be an effective solution in improving basic literacy skills. Therefore,
the application of flash card media needs to be seriously considered as part of innovation in
reading learning at the elementary education level. (Pramesti, 2018)

These flash cards are a learning tool specifically designed as educational toys by Doman.
These cards contain pictures and words that aim to improve memory skills, develop
independence, and expand students' vocabulary. (Januarti et al., 2016)

Figure 1.
Forms of Flash Card Media

2. RESEARCH METHODS

In this study, the researcher applied a quantitative approach with an experimental
research type. Quantitative research is the identification of work processes that take place
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briefly, limitedly and sorting problems into parts that can be measured in numbers. This research
was conducted at SD Muhammadiyah 18 located at Jalan Pelita Il No. 5, Sidorame Barat |,
Medan Perjuangan District, Medan City, North Sumatra. The population in this study was taken
from all students in grades | - A, | - B, | - C of SD Muhammadiyah 18 semester 11 2023/2024.
The population in classes 1A, B and C was 81 students. The sample was taken using a purposive
sampling technique with consideration of the homeroom teacher, so that a sample of class 1B
was obtained totaling 27 students. This research design uses quantitative research with a pre-
experimental design method of the one group pretest-posttest type (initial test - final test of a
single group). Arikunto, said that one group pretest posttest design is a research activity by
giving an initial test (pretest) before being given treatment, and giving a final test (posttest) after
being given treatment. Data collection techniques are used by conducting reading tests on
students.

3. RESULTS AND DISCUSSION

The findings of the first hypothesis in this study indicate that the use of flash card media
has a positive effect in overcoming reading difficulties in grade | Elementary School students.
This is evidenced by an increase in the average score of students from pretest to posttest. At the
pretest stage, the average score of students was only 64.40 with a variance of 20.59 and a
standard deviation (SD) of 4.54. The maximum score obtained by students was 73, while the
minimum score was 55. The range of scores of 18 indicates a difference in the level of reading
mastery among students before the application of flash card media. After the treatment was
given, namely by using flash card media for several meetings, the posttest results showed a
significant increase. The average posttest score reached 81.57 with a variance of 24.63 and SD
5.12. The maximum score became 95 and the minimum score increased to 62, remaining with a
range of 18. The average difference between the pretest and posttest was 17.17 points, which
reflects a significant increase in reading ability.

Furthermore, to test the significance of the influence of flash card media on students'
reading ability, the researcher used the Independent Sample t-test statistical test. From the results
of the analysis, the t-count value was obtained at 2.973 and the t-table value was 2.05 at a
significance level of 5%. Because the t-count value is greater than the t-table (2.973 > 2.05), the
decision taken is to reject Ho and accept Ha. This means that statistically there is a significant
difference between the pretest and posttest scores, which indicates that flash card media has an
effect on improving students' reading ability. These results strengthen the quantitative findings
that show an increase in scores after using flash card media. This proves that this learning
strategy using visual media not only attracts students' attention, but is also empirically effective
in improving their reading comprehension.

These findings are in line with Sadiman's (2012) opinion which states that flash cards are
an effective method in improving students' reading skills, especially in the early stages. Flash
cards work by showing words quickly, about one second per word, so that students are required
to recognize and understand instantly. This technique stimulates visual comprehension and
strengthens students' memory of word and letter forms. In the context of first grade elementary
school students, this method is very suitable because it is in accordance with the characteristics
of their cognitive development which is still dominant in concrete learning. Repetition and
interesting visual presentation in flash cards allow students to recognize and remember words
more quickly. Thus, this method not only improves letter decoding skills but also understanding
of word structures as a whole.

This finding is also in accordance with the theory of reading difficulties put forward by
Muammar (2020), which states that reading difficulties in children are an obstacle in early
reading, which causes a gap between the abilities that should be possessed and the actual
abilities of students. This difficulty can be in the form of an inability to recognize letters, spell,
or understand the meaning of reading. Flash cards are present as a solution that can bridge this
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gap by providing repetitive and directed practice. This media allows students to interact directly
with words visually and accelerates the process of understanding letter symbols. With a fun and
interactive approach, students are more motivated to learn and slowly overcome obstacles in the
reading process. Thus, flash cards are a strategic alternative to improve basic literacy from an
early age.

The implications of the results of this study are very important for the implementation of
the learning process in elementary schools, especially in teaching early reading. Flash cards have
been proven to be able to increase active student participation, strengthen visual memory, and
facilitate the recognition of letters and words. With the increase in students' reading ability, the
learning process in the classroom becomes smoother because students can understand
instructions and other learning materials better. Teachers can integrate the use of flash cards in
daily teaching and learning activities as part of a varied and enjoyable learning method. In
addition, the use of this media can also increase interaction between teachers and students, and
encourage students who were previously passive to become more active. Therefore, flash cards
are not only a teaching aid, but also a means that can motivate and overcome learning difficulties
faced by students.

This finding is also supported by the visual learning approach that emphasizes the
important role of visual media in stimulating students' understanding and memory. In cognitive
learning theory, it is explained that visual information is easier for the brain to process because it
is concrete and attracts attention. Flash cards as visual media help students to focus more on
recognizing the shape of letters and words. With attractive colors, images, and designs, students
not only see words passively, but are also actively involved in the learning process. This makes
learning more fun and meaningful, especially for students at the beginning level who need visual
stimulation in understanding the basic concepts of reading. In addition, the visual approach also
helps students who have a dominant visual learning style to learn more effectively.

Based on the results of this study, it is recommended that teachers and schools develop
more variations of visual-based learning media such as flash cards. The media should be
adjusted to the local context and students' needs to make them more relevant and easy to
understand. For example, the words in the flash cards can use language that is familiar to
students, including words that reflect their surroundings. In addition, teachers also need to
receive training on how to design and use flash card media optimally in the learning process.
Thus, learning media is not only a complement, but also an integral part of the literacy
improvement strategy. The development of creative and targeted media can be a concrete
solution to overcome reading difficulties in elementary school students, while encouraging
innovation in teaching practices in the classroom.
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Figure 2.
Histogram Comparison of the Effect of Flash Card Media in Overcoming Reading
Difficulties of Grade | Elementary School Students

In relation to this, as a prospective teacher and a teacher, it is appropriate to be able to
choose and use learning media in the teaching and learning process at school. This is because
students are not passive and do not experience boredom. In addition, the selection of the right
learning media is the key to the success or failure of a learning process that is carried out, such
as in this study that Flash card media has an effect on overcoming reading difficulties in grade 1
Elementary School students.

4. CONCLUSION AND SUGGESTIONS

The use of this media can be a strategic solution in overcoming reading difficulties
experienced by students at the early elementary school level. Based on the results of the research
that has been conducted, it is known that there is a significant increase in students' reading
ability after the use of flash card media. Before being treated, the average reading results of
students only reached 53.24. However, after treatment using flash card media, the average
reading results increased to 74.54. Thus, there was an increase of 22 points.

Statistical test using Independent Sample t-test shows that the t-count value of 2.973 is
greater than the t-table value of 2.05. Because t-count > t-table, then Ho is rejected and H, is
accepted. This means that there is a significant influence between the use of flash card media on
improving the reading ability of grade | Elementary School students. These results strengthen
previous findings and show that flash card media is not only effective in a theoretical context,
but also proven to be effective when applied practically in the field.

From these findings, it can be concluded that flash card media is an effective alternative
in helping to overcome students' early reading difficulties. This media not only provides strong
visual stimulus, but also arouses students' motivation and interest in learning to read. Therefore,
teachers are expected to be able to utilize this media optimally in the learning process. The use
of flash cards integrated with a play approach and fun activities will enrich students' learning
experiences and form a strong foundation of literacy from an early age.
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As for suggestions for further researchers, this study can be further developed by using
digital-based teaching media that are in line with current developments in educational
technology. In addition, it is also recommended to expand the scope of the variables studied, and
involve larger and more varied populations and samples so that the research results can be
generalized more widely. Further research can also explore other aspects of basic literacy skills
such as writing and reading comprehension as an integral part of learning Indonesian at the
elementary level.
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Qualitative research is an approach that aims to understand social reality,
human behavior, and the meaning contained in it through the perspective of
the subject under study. In contrast to quantitative research which emphasizes
numbers and generalizations, qualitative research prioritizes depth of
understanding and interpretation of meaning. In qualitative research, there are
various designs that can be used, including Narrative Research and Grounded
Theory which are often the main choices for researchers who want to explore
complex phenomena. Narrative Research focuses on stories or narratives told
by individuals, with the aim of uncovering personal meaning, life
experiences, and a person's subjective interpretation of the events they
experience. Through this approach, researchers seek to understand how
individuals make meaning of their lives, and how these experiences shape
their identities and behaviors. Meanwhile, Grounded Theory aims to build
theories that are truly born from field data through an inductive approach.
Researchers collect data without bringing an initial theory and gradually form
categories, concepts, until finally producing a theory that can explain the
phenomenon under study. This process involves iterative data collection and
analysis through open, axial and selective coding techniques. This article not
only discusses the definitions and characteristics of the two designs, but also
reviews the types of research, distinctive features, advantages, essential
differences, and challenges that may be faced in their application. These
challenges include the difficulty in obtaining authentic narratives, the
potential for researcher subjectivity, and the complexity of the theory
development process. This article is organized through a literature study and
descriptive analysis that aims to provide a comprehensive understanding of
how and when Narrative Research and Grounded Theory can be
appropriately applied in qualitative research.

1. INTRODUCTION
Definition and characteristics of Narrative Research

According to Clandinin and Conelly, narrative research is a research strategy in which
researchers investigate the lives of individuals and ask a person or group of individuals to tell
their lives. This information is then retold by the researcher in a narrative chronology. (The
Syahril, 2017) At the end of the research stage, the researcher must combine in narrative style his
views on the lives of the participants with his views on the researcher's own life. (Jhon W.
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Creswell, 2013) Narrative research is widely used in the social sciences. The essence of this
research method is its ability to. understand a person's identity and worldview by referring to the
stories he or she hears or tells every day. Narrative research is the study of stories. In some
cases, stories can appear as historical records, as fictional novels, as fairy tales, as
autobiographies, and other genres. Stories are written through the process of listening to others
or meeting directly with the actors through interviews. The study of stories is carried out in
various scientific disciplines, including literary criticism, history, philosophy, organizational
theory, and social science. In the social sciences, stories are studied by anthropologists,
sociologists, psychologists, and educators. (Surayya, 2018)

Narrative research takes many forms and has its roots in different disciplines of the
humanities and social sciences. Narrative can mean the term given to a particular text or
discourse, or a text used in the context or form of inquiry in qualitative research. Narrative is
understood as a written or spoken text that provides an account of an event, incident or series of
incidents, and a series of events that are connected chronologically. (Rukminingsih, 2020)

So, it can be concluded that Narrative Research is a qualitative research method that
focuses on individual experiences told in narrative form. This research aims to understand how
someone interprets the events they experience in their lives. (Moleong, L.J, 2017), Through this
approach, researchers try to explore the deeper meaning of participants' subjective experiences
and how they form their identities and understand the world around them. (Sugiyono, 2019).

This approach is widely used in various fields such as education, psychology, and
sociology because it is able to reveal human experiences in a more personal and contextual way.
However, Narrative Research has its own challenges, such as high data subjectivity and potential
bias in the interpretation of stories told by participants. Therefore, researchers need to ensure the
validity and accuracy of the data through triangulation and critical reflection on the research
process. (S. Nasution, 2018)

Characteristics of Narrative Research

1. Narrative research focuses on individual experiences and their chronology.

2. Narrative research uses restorying techniques to construct a collection of narratives based on
data collected through interviews.

3. Narrative research combines context and place in the story.

4. Narrative construction always involves responding to the question, "Then what happened?"
Rukminingsih, Gunawan Adnan, Mohammad Adnan Latief

One of the key characteristics that stands out in Narrative research is that there are seven:

a) Individual experience
Narrative researchers focus on the experiences of one or more individuals. Narrative research
focuses on understanding an individual's past experiences and how those experiences
contribute to present and future experiences.

b) Chronology of experience
Understanding an individual's past as well as their present and future is a key element in
narrative research. Narrative researchers analyze a chronology and report on an individual's
experiences. The chronology referred to in narrative research is that researchers analyze and
write about an individual's life using a time sequence according to the chronology of events.
(Rio Luthfiandana, 2024)

c) Story collection.
Researchers put emphasis on collecting stories told by individuals to them or collected from
various field texts. who say or tell. Stories usually have a beginning, middle and end.
(Ancient, 2025)

d) Restoring.
The stories of individual experiences told to the researcher are retold in the researcher's own
words. The researcher does this to connect and sequence them. Restorying is the process by
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which the researcher collects stories, analyze it by key story elements (time, place, plot and
scene) and then rewrite the story to put it in chronological order. (No, 2017)

e) Coding the theme.
Narrative researchers can code stories or data into themes or categories. Identifying themes
adds complexity to a story and adds depth to explaining an individual's understanding of their
experiences. Researchers combine themes into sentences about individual stories or include
them as separate sections in a study. (Mustagim, 2013)

f) Collaboration.
Researchers and participants collaborate throughout the research process. Collaboration in
narrative research is where researchers actively involve their participants in examining the
stories that are revealed or developed. Collaboration can involve several stages in the research
process from formulating the central phenomenon to determining the types of field texts that
arewill produce useful information for writing individual experience story reports. (Jelahut,
2022)

Understanding and Characteristics of Grounded Theory

Grounded research is a type of research that does not start from theory, but starts from
factual field data. The data is processed into a theory based on deductive thinking methods.
Grounded research from the empirical world, not from conceptual and abstract things, because
grounded research emphasizes the birth of theories based on empirical data and social reality.
(Warul Walidin, Saifullah, and Tabrani, 2015).

Grounded theory is a systematic qualitative research procedure, in which researchers a
theory that explains concepts, processes, actions, or interactions regarding a topic at a broad
conceptual level. As the name suggests, the purpose of the Grounded Theory Approach is
theorizing data. Theorizing is a method of compiling a theory that is oriented towards
action/interaction; therefore, it is suitable for use in behavioral research. This research does not
start from a theory or to test a theory (like the quantitative research paradigm), but rather starts
from data towards a theory. For that purpose, what is needed in the process towards the theory is
a planned and orderly (systematic) procedure. (Burck, 2005) The grounded theory approach
constructs theories based on (empirical) field data, for the following reasons:

1. No a priori theory is capable of encompassing the diverse realities of human life;

2. The researcher as a research instrument knows exactly what is happening in the field and he
believes what he sees, therefore the researcher should optimally be neutral,

3. Grounded theory is more responsive or more appropriate to contextual values.

One of the objectives of the grounded theory method is to formulate a theory based on
conceptual ideas. In addition, it tries to verify the resulting theory by comparing data
conceptualized at different levels of abstraction, and this comparison contains deductive steps.
Another objective of the grounded theory method is to find the main concerns of researchers and
how they continue to try to complete their research.

This research design was first developed in 1967 by two researchers, Barney Glaser and
Anselm Strauss, who felt that the theories used in a study were often not appropriate for all
participants. The grounded theory approach, constructs a theory based on field (empirical) data,
for the following reasons: Strauss, (Asbui, 2024).

1. There isn't anya priori theory that is able to encompass different realities in human life,
2. Researchers as research instruments know exactly what is happening in the field and
researchers also believe what they see, so that researchers act as neutrally as possible.

This method was developed by Barney Glaser and Anselm Strauss in 1967 and
emphasizes inductive analysis where the theory does not come from existing hypotheses, but
from empirical findings during the research process. Researchers collect and analyze data
simultaneously through the process of coding, comparative analysis, and theoretical sampling,
allowing the resulting theory to be flexible and can develop along with the data obtained.
(Gunawan, 1, 2016).
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The main goal of grounded theory is to expand the explanation of a phenomenon by
identifying key elements of that phenomenon, and then categorizing the relationships of those
elements to the context and process of the experiment. In other words, the goal is to go from the
general to the specific without losing sight of what makes the subject of study unique.

So, it can be said that the purpose of the grounded theory method in qualitative research
is data theorization, namely as a method of compiling a theory that focuses on action or
interaction so that it is suitable for use in behavioral research. Qualitative research with the
grounded theory method starts from data to achieve a theory and not from theory or to test a
theory, so that in this grounded theory research, various systematic and well-planned procedures
or steps are needed.

From the explanations above, it can be concluded that grounded theory is something that
is conceptual or theoretical as a result of inductive thinking from data generated in research on a
phenomenon. Or a theory that is built from data on a phenomenon and analyzed inductively, not
the result of testing existing theories. To analyze data inductively, theoretical sensitivity is

required. (Suyitno, 2021)

Characteristics of Grounded Theory

1. Suitable (fit), namely if the theory produced matches everyday reality according to the field
being researched; Understandable (understanding), namely if the theory produced describes
reality and is comprehensive, so that it can be understood by the individuals being researched
and by the researcher;

2. Generality, namely when the theory produced covers various fields so that it can be applied to
phenomena in various contexts;

3. Control, namely when the theory produced contains hypotheses that can be used in systematic
guiding activities to collect actual data that is only related to related phenomena.

Characteristics of Narrative Research and Grounded Theory

Characteristics of Narrative Research

The characteristics of Narrative Research are as follows: (Afan Faizin and Haerussaleh, 2020).

a. Focus: Exploring the life of a person/individual

b. Problem Type: Tells the characteristics of individual experiences

c. Disciplinary background: Humanities, anthropology, literature, history, psychology, and
sociology

d. Unit of analysis: Studying one or more individuals

Forms of data collection: Interviews and documents

f. Data analysis strategies: Analyzing data for stories, retelling, developing themes using
chronology

g. Written report: Developing a narrative about an individual's lifeldentifying narrative
segmentsldentifying patterns of meaning (events, processes, epiphanies (consciousness,
intuitive perceptions, themes)

So, simply put, Narrative Research is research that involves listening to other people's
stories, understanding their meaning, and then restructuring them into a meaningful narrative.

@

1. Characteristics of Grounded Theory

The characteristics of grounded theory are as follows:

a. Grounded theorybuilt from data about a phenomenon, not a result of developing an existing
theory.

b. The compilation of the theory is done by analyzing data inductively, not deductively, like
data analysis carried out in quantitative research. So that the compilation of the theory
produces a correct theory besides
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. In order for the development of a theory to produce a correct theory, in addition to having to
fulfill 4 (four) criteria, namely: fit, understanding, generality, control, it is also necessary for
the researcher to have theoretical sensitivity.
. The researcher's ability to give meaning to data is greatly influenced by the depth of
theoretical knowledge, experience and research from relevant fields and the amount of
literature read. These things cause the researcher to have rich and sensitive information or
sensitive to events and incidents in the phenomena being studied.

So, in simple terms, Grounded Theory is a research method that finds new theories

directly from data in the field, not from previously existing theories.

Differences between Narrative Research and Grounded Theory

The main differences can be divided into several aspects, namely:

. Research purposes

Narrative Research: Aims to explore and understand individuals’ experiences through the
stories or narratives they tell. The focus is on how individuals construct meaning from their
experiences in a particular context.

Grounded Theory: Aims to develop theories that emerge directly from empirical data. This
research focuses on the process of systematically collecting and analyzing data to produce
theories that are "rooted" in the data.

. Data Analysis Approach

Narrative Research: Using narrative analysis that focuses on story structure, themes, and the
socio-cultural context of the narratives conveyed by participants.

Grounded Theory: Using an open, axial, and selective data coding process to identify
categories and relationships between categories, with the goal of building consistent and
comprehensive theory.

. Data collection

Narrative Research: Data is collected through in-depth interviews, analysis of
autobiographies, diaries, or other personal documents that allow participants to recount their
experiences in detail.

Grounded Theory: Data was collected through various methods such as interviews,
observations, and document analysis, with the data collection and analysis process taking
place simultaneously until theoretical saturation was achieved.

. Research result

Narrative Research: Produces in-depth descriptions of individual experiences in the form of
narratives that are rich in detail and context.

Grounded Theory: Produce conceptual theories that can be used to understand and explain
certain social phenomena more broadly.

Challenges of Narrative Research and Grounded Theory
Narrative Research Challenges

Narrative Research isqualitative research method that focuses on collecting and

analyzing stories or narratives from participants. Although Narrative Research has several
advantages, such as allowing researchers to understand the experiences and meanings given by
participants, it also has several challenges, namely:

. Difficulty in collecting accurate and complete data

InNarrative Research, researchers must collect accurate and complete data from participants.
However, participants may not always be able to provide accurate and complete information,
especially if they have had traumatic or sensitive experiences.

. Difficulty in analyzing complex and diverse data
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The data collected in Narrative Research can be very complex and varied, requiring very
thorough and careful analysis. However, analyzing complex and diverse data can take a long
time and require a high level of expertise.

3. Difficulty in ensuring the validity and reliability of research results
InNarrative Research, researchers must ensure that the research results obtained are valid and
reliable. However, ensuring the validity and reliability of research results can take a long time
and require high expertise.

4. Difficulty in communicating research results to diverse audiences
In Narrative Research, researchers must communicate research results to diverse audiences,
including academics, practitioners, and the general public. However, communicating research
results to diverse audiences can require high expertise and take a long time.

5. Difficulty in overcoming biases and assumptions
In Narrative Research, researchers must overcome biases and assumptions that can affect the
results of the study. However, overcoming biases and assumptions can take a long time and
require high expertise.

Grounded Theory Challenges

Grounded theoryis a form of qualitative research where researchers need to set aside
theoretical ideas or understandings so that later analytical substantive theories can emerge. The
approach using grounded theory studies is inductive and developing so that this is a systematic
research approach with specific steps in data analysis.

In perspective (Corbin and Strauss, 2007), researchers will face difficulties in
determining when categories are saturated/ when theories can be detailed, so this approach
allows some qualitative researchers to not have the flexibility as expected. There is one strategy
used to move towards fulfillment (saturation), namely Discriminant Sampling.

Where the researcher collects additional information from different individuals or groups
than previously interviewed and then determines whether the theory remains true for these
additional participants. The main outcome of this study is a theory of specific components, these
specific components are categories of information that have been established in the theory, for
example: central phenomena, casual conditions, strategies, conditions and contexts, and
consequences.

In this case, the perspective is more adaptable and less rigid and can therefore be used.
Some other challenges are:

1. Complex Data Collection and Analysis Process: Data is collected and analyzed
simultaneously, requiring high flexibility and interpretive skills.

2. Difficulty in Reaching Data Saturation: Researchers must continue collecting data until no
new information emerges, which often takes a long time. (Santosa, H. 2020).

3. Subjectivity in Coding: The coding process (open, axial, selective) is dependent on the
researcher's interpretation, so potential bias may arise.

Requirement of Large Time and Resources: Compared to other methods, Grounded
Theory requires more time and effort because data analysis is carried out continuously until
saturation is reached (Denzin, N.K., & Lincoln, 2009).

2. RESEARCH METHODS

This study uses a library research approach, which is a qualitative method that aims to
collect, review, and analyze information sourced from various written references in order to gain
a comprehensive understanding of the Narrative Research and Grounded Theory research
designs. Library research was chosen because the nature of this study is conceptual and
theoretical, so it does not require primary data collection from the field. Secondary data was
collected from scientific books, accredited journal articles, theses, dissertations, and various
other reliable sources that discuss in depth the basic concepts, philosophical backgrounds, data
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collection and analysis techniques, to the advantages, limitations, and challenges of each
research approach. The literature was selected purposively based on the criteria of relevance,
recency, and academic authority to ensure the accuracy and depth of the information obtained.

In its implementation, researchers first identify the main issues to be studied, then group
the references into several central themes, such as the definition, methodological characteristics,
purpose of use, and form of application of Narrative Research and Grounded Theory in
qualitative research. Furthermore, a descriptive analysis is carried out on the contents of the
references that have been collected, where researchers compare the contents between literatures,
identify similarities and differences, and draw temporary conclusions from the results of critical
reading. This process is continued with the synthesis of information to form a complete,
comprehensive, and balanced understanding, which not only explains the advantages and
limitations of each design, but also provides practical considerations for researchers in choosing
an approach that suits their research objectives.

With this method, researchers are not only able to present a solid theoretical framework,
but also contribute to expanding academic insight related to the dynamics of using two
qualitative designs that are widely used in various fields of social sciences, education,
psychology, and health. Literature study as a methodological approach in this article also
emphasizes the importance of a strong conceptual foundation before an approach is applied
practically in field research.

3. RESULTS AND DISCUSSION

Based on the results of the literature review conducted, it was found that Narrative
Research and Grounded Theory are two qualitative research designs that have different
characteristics, objectives, and methodological approaches but complement each other. The main
differences between these two approaches lie in the focus of the research, data analysis
strategies, and the outputs or results expected from the research process.

Narrative Research is an approach that focuses on the subjective experience of
individuals. This research aims to reveal the meaning of a person's life experience through the
stories or narratives they tell. In this approach, data is collected through in-depth interviews,
autobiographies, diaries, and other personal documents. Researchers play an important role in
the process of "restorying"” or reorganizing participants' stories into a complete, chronological,
and meaningful narrative. The analysis process in Narrative Research is more interpretive and
contextual, because it seeks to understand how a person gives meaning to the events they
experience. Therefore, this approach is widely used in educational, psychological, and
sociological research, which requires a deep understanding of individual subjectivity and
identity.

On the other hand, Grounded Theory aims to build theory from below, namely from
empirical data collected systematically in the field. The resulting theory is inductive and not
based on pre-existing theories. The data collection process is carried out simultaneously with
data analysis through techniques such as open coding, axial coding, and selective coding.
Grounded Theory is very useful when researchers want to understand social processes, actions,
or interactions in a particular context, and produce theories that are able to explain the dynamics
that occur broadly and are applicable. This approach is often used in the fields of sociology,
nursing, management, and policy studies.

Methodologically, Narrative Research is exploratory and focuses on individual
narratives, while Grounded Theory is more systematic and focuses on creating theories that
encompass conceptual categories. Narrative Research provides the power to explore the depths
of human experience, but is susceptible to subjective bias. Meanwhile, Grounded Theory offers a
more rigorous and structured approach, but requires complex analytical skills and a long time to
reach data saturation (theoretical saturation).
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The main challenges in Narrative Research include the difficulty of obtaining complete
and in-depth narratives from participants, and the complexity of maintaining the validity of
narrative interpretations. On the other hand, the challenges in Grounded Theory lie in the
simultaneous data collection and analysis process, the demand to postpone the use of existing
theories, and the difficulty in determining when the coding process can be said to be sufficient to
form a complete and comprehensive theory.

Thus, the results of this study indicate that the choice of design between Narrative
Research and Grounded Theory must consider the purpose of the study, the type of questions
asked, and the context of the phenomenon being studied. Narrative Research is more appropriate
when the focus of the study is on the exploration of personal experiences and individual
subjectivity. In contrast, Grounded Theory is more appropriate when the study aims to build a
conceptual theory based on complex social processes that have not been widely explained by
previous theories.

4. CONCLUSION AND SUGGESTIONS

Qualitative with a different approach, Narrative Research focuses on individual
experiences packaged in the form of stories, resulting in a deep understanding of the meaning of
the experience. Meanwhile, Grounded Theory aims to build new theories based on data collected
systematically from the field. Narrative Research uses data in the form of personal narratives, in-
depth interviews, and related documents, while Grounded Theory emphasizes repeated analysis
of data to find patterns and conceptual relationships. Narrative Research is often used in
educational, psychological, and social studies, while Grounded Theory is more widely used in
sociological and health research. Both methods have their own advantages and challenges.
Narrative Research provides in-depth understanding, but can be subjective. Meanwhile,
Grounded Theory is more systematic, but requires complex and in-depth data analysis.
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Low student learning motivation is often caused by the application of
teacher teaching styles that are not in accordance with the needs and
expectations of students. This shows the importance of applying a
variety of teaching styles that can help increase student learning
motivation. This study aims to determine the effect of variations in
teacher teaching styles on student learning motivation at SMP
Muhammadiyah 7 Medan. The study used associative gquantitative
method with a sample of VIII grade students as many as 31 students.
Data collection is done through statement sheet instruments that are
compiled based on relevant theoretical indicators. The results of the
analysis using simple regression test showed a significance value of
0.000 <0.05, with a coefficient value of 0.654. That is, there is a
significant positive influence between variations in teacher teaching
styles on student learning motivation, with a contribution of 65.4%.
Based on the results of the study, it can be concluded that the
application of variations in teaching styles by teachers has a significant
impact in increasing student learning motivation. Therefore, teachers
are expected to continue to develop variations in teaching styles to
create a more effective and enjoyable learning atmosphere.

1. INTRODUCTION

Education is essentially a process to help individuals develop their potential so that they
can face every change that occurs. According to (Dimyati and Mudjiono, 2013), education is an
action that enables learning and development to occur. Education is a process of interaction that
encourages learning to occur. Education also plays a very important role in the continuity of
human life. Through education, people can be transformed from a state of ignorance to one of
knowledge, intelligence, creativity, responsibility, and productivity.

Education is indeed a concern for everyone, because everyone from the past until now has
always strived to educate their children or entrusted their children to teachers at school to be
educated. Learning difficulties or challenges when educating students
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is an obstacle in learning. One of the learning obstacles that occur among students is the
low motivation or drive of students to learn. Additionally, at the time this research was conducted,
education was hindered by the spread of the Covid-19 virus, where the teaching and learning
process in the classroom was suspended. This is what causes the disruption of students' learning
activities in the learning process, which impacts the decline in students' positive learning attitudes
and their achievement of optimal learning outcomes. This is in accordance with the Republic of
Indonesia Law No. 20 of 2003 on the National Education System, which states:

Education is conducted to achieve the shared expected goals, namely national education
that functions to develop abilities and shape character, as well as a dignified national civilization
in order to enlighten the nation's life, aiming to develop the potential of students to become
individuals who are faithful and devoted to God Almighty, have noble character, are healthy,
knowledgeable, skilled, creative, independent, and become democratic and responsible citizens.

According to the Ministry of Education and Culture (Kemendikbud), efforts to improve
the quality of education in Indonesia have been extensively undertaken by the government,
including updating the curriculum, improving facilities and infrastructure, developing teaching
methods, conducting education-based scientific research, and enhancing the quality and quantity
of teaching materials. However, efforts to improve the quality of education do not solely come
from the government's role; students themselves must also have high motivation to continue
learning so that educational goals can be achieved to the fullest.

Learning motivation is "the driving force that can move students to learn” (Hamalik,
2013). Considering the importance of motivation in the process of teaching students, students
must have high motivation in order to achieve their learning goals. According to (Budiono, 2016),
high learning motivation will encourage students to increase their interest in a subject, because
motivation is something very important for a person in carrying out an activity. If someone studies
something with full motivation, then there is a high possibility that the results will be good.
However, if someone does not have enough motivation to study something, it will be difficult for
them to achieve success in their learning process.

The explanation above illustrates the importance of motivation within students when they
are learning. Motivation is very necessary because it is the driving force within students that
stimulates learning activities. (Sardiman, 2010) states that motivation aims to enhance students'
enthusiasm for learning, so that students become more active and creative in their studies, as well
as to direct and maintain perseverance in engaging in learning activities. However, the reality is
that generally, many students are still lacking motivation to study, such as not doing homework,
being less active in classroom learning activities, and so on.

The same condition was observed by the researcher among the students at SMP
Muhammadiyah 7 Medan during the teaching practice program. Based on the initial observation
conducted by the researcher on December 18, 2024, at SMP Muhammadiyah 7 Medan,
specifically among the 3rd-grade students totaling 31 students, it was found through field
observations that some students were still arriving late to school (17 out of 31 students or 55%) or
late to class after the break (19 out of 31 students or 61%). Additionally, 21 out of 31 students
(68%) did not complete their homework (HW) due to forgetting, and 24 students (77%) were
passive during classroom learning activities, as they tended to remain silent, only listening to the
teacher's explanation and taking notes on the explained material.

Learning motivation often becomes a problem for most students, especially when they are
faced with difficult tasks or if they do not like certain subjects. In relation to efforts to foster
students' learning motivation, the factor that can influence students' learning motivation according
to (Ihjon et al. 2017) is the teacher's teaching style, which refers to the methods or techniques used
by the teacher in delivering the learning content.

Based on that background, this research was conducted to prove the influence of the
teacher's teaching style on students' learning motivation at SMP Muhammadiyah 7 Medan.
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2. RESEARCH METHODS

This research method is a verifiable quantitative method, because the data obtained are in
the form of scores, and there is a hypothesis that needs to be statistically tested for its validity.
According to (Sugiyono, 2015), verifiable quantitative research is research to test theories and
attempt to produce scientific methods, namely the status of hypotheses in the form of conclusions,
whether a hypothesis is accepted or rejected. In this case, the verifiable quantitative research is
conducted to answer the problem formulation, which is to prove the extent of the influence of the
teacher's teaching style on student learning motivation.

Meanwhile, the design used in this study is associative and simple linear regression,
because this research aims to prove the influence of the teacher's teaching style on learning
motivation. According to (Sugiyono, 2015), associative is a research design aimed at determining
the number that indicates the direction and strength of the influence between two or more
variables. The direction is expressed in the form of positive or negative influence, while the
strength of the influence is expressed in the magnitude of the regression coefficient. The
population in this study consists of 31 first-grade students at SMP Muhammadiyah 7 Medan in the
first semester of the 2024/2025 academic year. The sample for this study includes all first-grade
students at SMP Muhammadiyah 7 Medan for the 2024/2025 academic year. The next activity is
to present the data in the form of a table to provide a concrete picture of the teacher's teaching
style and student motivation. In order to obtain quantitative data, a 5-point Likert scale was used,
meaning there are 5 alternative answers for each questionnaire item. The scoring criteria for each
alternative answer are as follows:

Table 2.1
Scoring of Questionnaire Responses
Alternative Answers Skor
Strongly Agree (SA) 5
Agree (A) 4
Somewhat Agree (SA) 3
Disagree (DS) 2
Strongly Disagree (SD) 1

(Sumber: Data penelitian diolah, 2024)

Berdasarkan uraian di atas, peneliti membuat Kisi-kisi angket penelitian ini seperti yang
tercantum dalam tabel berikut ini.

Variable Indicators Predictor No. >
Item Item
Teaching style Teaching style Teacher role 1 16
teacher (X2) Classic Lesson content 2
(Source: Ali, Delivery method 3
Muhammad 5 .
Muhammad 2010:59- Delivery of material 4
61)
Extrinsic motive with examples 20,25
Want to be rewarded? 21,26
Total - - - 26
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Table 2.2
Grid of Research Questionnaires

Technological The role of the subject 6
teaching style matter
The role of students is to 7
learn to use devices or
media.
The role of the teacher as a 8
guide
The lesson content has been 9
programmed.
The teacher only relies on| 10
the available media sources.
Personalized teaching Lessons are conducted based 11
style on the characteristics of the
students.
The dominance of the lesson 12
lies with the students.
Teachers must be able to 13
have the ability to act as
resource persons.
Guru prioritizes dynamic 14
Interactive  teaching interaction.
style Students  learn  through 15
dialogic relationships.
The teacher presents 16
Learning motivation Intrinsic motif about reality 17,22 10
(Y) (Source: Sardiman, | Technological Strong desire to learn 18,23
2007) teaching style
The need to understand the 19,24

material

(Source: Processed research data, 2024)

Before the questionnaire is given to the research sample, it is first tested on 3rd-grade
students from another public elementary school in the Poncokusumo District, Malang Regency,
with a total of 10 trial subjects, by distributing the questionnaire online. The reason the researcher
chose the test subjects. The data analysis technique used to test the hypothesis of this research is
simple linear regression using the Statistica Product and Service Solution (SPSS) program, which
is a statistical model used to measure the influence of one independent variable on one dependent
variable. According to (Sujarweni, 2015), this influence is shown by the regression equation, as
follows: Y = a + BX + € Explanation:

Y: Dependent variable (learning motivation)

a: Constant/intercept
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B: Directional number or regression coefficient, which indicates the increase or decrease in the
dependent variable based on changes in the independent variable. If (+), then the direction of the
regression line rises, and if (-), then the direction of the regression line falls.
X: Independent variable (teacher's teaching style)

E: Error of term (other variables that are not revealed)

This multiple regression analysis uses a significance level of 0.05. The data processing was
carried out using computer software (SPSS). After conducting the multiple regression analysis,
the next step is to perform hypothesis testing using the Statistica Product and Service Solution
(SPSS) program, as follows:

a. t-Statistic Test

The t-test aims to determine the effect of the independent variable (teacher's teaching style)
partially/individually on the dependent variable (learning motivation). According to (Sujarwerni,
2015), independently with a significance level of 0.05, the method for testing the t hypothesis is as
follows:

1) t-test hypothesis

HO: B1: B2 = 0, there is no partial influence of the independent variable on the dependent
variable.
HO: B1: B2 # 0, there is a partial influence of the independent variable on the dependent variable.

2) t-test formula
t calculated = p / se(B) Explanation. [ = i-th regression coefficient
se(pB) = Standard error of the regression coefficient

3) Decision on the partial hypothesis test H1

H1: If Sig t < 0.05, then H2 is accepted and HO is rejected, which means there is an influence
of the teacher's teaching style on students' learning motivation.
If Sig t > 0.05, then H2 is rejected and HO is accepted, which means there is no influence of the
teacher's teaching style on students' learning motivation.

3. RESULTS AND DISCUSSION
a. Research Results

In this study there is one independent variable and one dependent variable. The
independent variable is parental attention and the dependent variable is student learning
motivation. In sampling this study using a questionnaire instrument by distributing questionnaires
online.

Based on the research questionnaire, the data analyzed were 24 question items, namely 14
items on the teacher's teaching style variable and 10 items on the student learning motivation
variable. Instruments that have been validated are calculated using the help of a computer
program.

This aims to avoid miscalculations, so that it can be scientifically accounted for. Data
normality can be calculated using the One Sample Kolmogorov-Smirnov Test. If asymp sig. >
0.05 then the data is normally distributed. The complete results can be seen in the following table:

Table 3.1
Normality Test Results

Unstandardized Residual

N 31
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Normal Parameters®® " 0E-7 2.82752232
Std. Deviation
Absolute .109
Most Extreme .093
Positive -.109
Difference .609
Kolmogorov-Smirnov Z
Negative
Asymp. Sig. (2-tailed) .852

Sumber: data diolah, 2024

Based on table 4.6, which shows that the value of Asymp. Sig. is 0.852 > 0.05, we
conclude that the regression model is normally distributed.
The regression test proposed in this study uses multiple regression analysis, which is tested
partially. The results of regression analysis with the help of the SPSS program can be seen in
Table 4.6 as follows:

Table 3.2
Simple Regression Test Results

Model Unstandardized Standardized T Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 19.851 5.662 3.506 .002
X1 431 092 654 4.660 000

Source: Data processed, 2020

Based on Table 4.8, a constant of 19.581 is obtained, the coefficient for the teaching style
variable (X) is 0.431, so the regression model equation is:
Y=19,581+0,431X
The regression equation has the following meaning:

1. Constant 19.581 It means that if variable X is assumed to be 0, the learning motivation
will increase by 19.581.
2. X coefficient 0.431 It means that if X increases by 1 point, the learning motivation will

increase by 0.431 units.

Based on this, the coefficient of determination is calculated using SPSS by looking at the adjusted
R square. The results of the coefficient of determination can be seen in Table 4.10 as follows:

Table 3.3
Results of the Coefficient of Determination

Std. Error of

Model R R Square Adjusted Square R the Estimate

1 .654° 428 409 2.8758

Source : data processed, 2020
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In the table, it is known that the adjusted R Square value is 0.428 or 42.8%, meaning that
variable X is able to explain 42.8% of variable Y and the remaining 58.2% is influenced by other
variables outside the research model.

2. Discussion

Based on the results of the statistical analysis that has been conducted, it is known that the
variable of the teacher's teaching style has a strong correlation with the learning motivation of
first-grade students at SMP Muhammadiyah 7 Medan for the 2024/2025 academic year. This
indicates that the teacher's teaching style is a factor that students pay attention to. Meanwhile, the
results of the partial tests show the influence of each independent variable on the dependent
variable as follows:

The research results show that the teacher's teaching style positively influences students'
learning motivation. This indicates that the better the teacher's teaching style, the more it can
positively affect students' learning motivation. These research findings are in line with previous
research by (Sucia, 2016), which showed that the teacher's teaching style has a significant and
positive impact on students' learning motivation. Variation in teaching is considered important to
overcome student boredom. The presence of varied teaching styles by teachers that are not
monotonous and reduce students’ sense of boredom during learning activities. Teachers can attract
and maintain students' learning enthusiasm. Thus, it will help students to improve and maintain
their accounting learning achievements because they do not feel bored in following the accounting
lessons and can follow the lessons given well. Teachers must be able to apply the appropriate
teaching style that meets the learning needs of the students. The teacher's teaching style in the
learning process will become the center of students' attention, which will determine the teacher's
success in carrying out their duties. Students will observe and pay attention to all the teacher's
behaviors, whether when the teacher is speaking, making eye contact, changing positions, or
making body movements. This is because students consider the teacher to be a good role model.
Thus, students will respond to or perceive the teaching style used by the teacher, whether it is
interesting or not for them, which will affect their learning motivation. If the teacher teaches with
a classical/conventional style that only emphasizes the effort to provide material information to
students (teacher-centered), then this can cause students to become bored, as the teacher's role is
more dominant than the students. However, if the teacher applies an active teaching style
(technological teaching style, personalization, or interactive teaching style), then the role of the
students is greater than that of the teacher (student-centered), which can foster students'
motivation to continue learning, as they are actively involved in the learning process.

4. CONCLUSIONS AND SUGGESTIONS

Based on the results of the research and discussion, it can be concluded that there is a
strong relationship between the teacher's teaching style and student learning motivation by
obtaining a product moment correlation test of 0.654 with a significance level of 0.000 <0.05.
There is a positive and significant effect of teacher teaching style on student learning motivation
as indicated by the partial test obtained sig value. 0.000 <0.05 and contributed 65.4%. There is a
positive and significant effect of teacher teaching style on student learning motivation as indicated
by the simultaneous test obtained sig. 0.000 <0.05 and has a contribution of 42.8% and the
remaining 58.2% is influenced by other factors.
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Educational supervision is an important strategy to improve the quality
of learning and the professionalism of educators. There are three main
approaches to supervision, namely directive, non-directive, and
collaborative. The directive approach places the supervisor as the main
provider of direction, suitable for novice teachers or those who need
intensive guidance. The non-directive approach emphasizes teacher
autonomy in identifying and solving learning problems, so it is suitable
for experienced, independent teachers. Meanwhile, the collaborative
approach combines the two, emphasizing the partnership between
supervisor and teacher in the process of reflection and decision-
making. The analysis shows that there is no absolute superior
approach. The effectiveness of supervision is largely determined by the
suitability of the approach to the characteristics of the teacher, the
objectives of supervision, and the educational context. In practice,
professional supervisors need to be flexible and able to adjust the
approach as needed. The right approach can improve teacher
motivation, competence, and performance in managing learning.
Therefore, a deep understanding of these three approaches is crucial in
implementing effective and sustainable educational supervision.

1. INTRODUCTION

Improving the quality of education is a strategic agenda in the management of the
national education system. Efforts to achieve this goal cannot be separated from the importance
of strengthening teacher capacity as the spearhead of the learning process. One of the
mechanisms used to support the development of this capacity is educational supervision.
Supervision is not only understood as a means to assess teacher performance administratively,
but also as a systematic, planned, and sustainable professional development approach.
Supervision aims to provide pedagogical support through reflective guidance, competency
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strengthening, and increasing the effectiveness of classroom learning. Kurniawan & Maunah,
emphasize that the main function of supervision lies in empowering teachers to be able to
develop their professional potential in designing, implementing, and evaluating learning
independently and oriented towards quality. Thus, supervision must be viewed as a dynamic and
collaborative process, not just as a form of control. (Kurniawan & Maunah, 202)

Teacher professionalism is not solely determined by their educational background or
certification, but also by the continuity of systematic coaching through supervision. In this
context, the supervisory approach becomes a strategic key that not only evaluates, but also
fosters and motivates teachers to continue learning and improving themselves. Through
meaningful interactions between supervisors and teachers, there is a process of strengthening
pedagogical and professional capacity that has a direct impact on the quality of learning. Thus,
the development of teacher professionalism will be more optimal if the supervisory approach is
implemented in a targeted manner and based on the individual needs of teachers. (Ahmad Sahar
2015)

The selection of an appropriate supervision approach cannot be done uniformly, but
rather needs to consider the actual conditions of teachers, including learning styles, experiences,
and challenges faced in daily teaching practice. In this case, supervision becomes a flexible and
strategic tool to answer different professional development needs. A directive approach can form
a strong foundation for novice teachers, while a non-directive and collaborative approach
provides space for self-development for more experienced teachers. By combining the three
approaches adaptively, supervision will be more effective in building teacher competencies that
are not only skilled, but also reflective, innovative, and have character.

In the framework of strengthening teacher professionalism, a collaborative approach is
not only an alternative, but also a strategic direction in today's supervision. When teachers are
actively involved in the supervision process, not only as objects of evaluation but as subjects of
development, their motivation and commitment to the profession will increase. Collaborative
supervision also helps to raise awareness of the importance of lifelong learning in the teaching
profession. This collaboration also opens up space for the exchange of ideas, learning
innovation, and joint problem solving, which ultimately enriches professional practice in
schools.

In its implementation, there are three main approaches used in educational supervision,
namely directive, non-directive, and collaborative approaches. These three approaches have their
own characteristics, advantages, and limitations, which must be considered according to the
context and needs of the teacher. The directive approach places the supervisor as the main source
of information and direction, with a dominant role in directing and instructing teachers clearly.
This model is generally effective for novice teachers who require concrete structures,
procedures, and technical instructions. On the other hand, the non-directive approach provides
more space for teachers to explore their own ideas and solve learning problems independently.
In this approach, the supervisor plays a more active role as a listener who provides
encouragement through reflective questions, rather than direct instructions (Solehudin, 2020)
Meanwhile, the collaborative approach seeks to integrate the two previous approaches by
emphasizing equal partnership between teachers and supervisors in the process of dialogue,
reflection, and decision-making.

The directive approach is very relevant to be applied in situations where teachers do not
have enough experience or are in a condition that requires structured direction. The supervisor in
this approach has the authority to set goals, standards, and strategies that teachers must follow,
thus ensuring that there is integration between the learning plan and its implementation in the
field (Jalil & Setiawan, 2022) Although this approach ensures strict quality control, the negative
potential is the emergence of teacher dependence on the supervisor, as well as limited space for
creativity and initiative. Therefore, this approach is ideally used selectively, and in the long term
is directed to encourage teacher professional independence. In contrast, a non-directive approach
is able to facilitate teachers in building self-confidence, autonomy, and critical reflection on their
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learning practices. However, this approach requires high interpersonal and communication skills
from the supervisor in order to be able to build supportive and productive professional
relationships.

The collaborative approach developed as a response to the limitations of the two previous
approaches. This model places teachers and supervisors as equal partners who work together to
formulate learning objectives, analyze challenges, and evaluate achievements. This approach
strongly emphasizes the importance of dialogic interaction and joint decision-making as the
main foundation in supervision. Theoretically, this approach is rooted in the principle of social
constructivism which views the learning process as a result of social interaction and individual
reflection. Through open and empathy-based communication, teachers have the opportunity to
develop their capacity with direct support from supervisors, without feeling dictated to or
ignored. Kurniati, shows that the collaborative approach provides a balanced space between
structural direction and active teacher participation, thus contributing to increased motivation,
involvement, and ongoing professional development. (Kurniati, 2020)

The effectiveness of collaborative approaches in educational supervision has been
supported by various research results. A study by Sari et al, revealed that the collaborative
supervision model encourages more meaningful interactions between teachers and supervisors,
which ultimately improves the quality of the supervision process and teacher professionalism.
(Sari, 2024) In addition, this approach also strengthens teachers' sense of ownership of the
learning process they carry out, because they actively participate in the formulation and
evaluation of learning strategies. Solehudin's research also strengthens these findings, by
showing a significant increase in the pedagogical and professional competency aspects of
teachers after supervision with a collaborative approach. These results indicate that the
collaborative model not only provides short-term impacts in the context of task implementation,
but also supports the formation of a reflective and adaptive learning culture in the school
environment.

However, the implementation of effective supervision approaches requires a deep
understanding of the characteristics of each approach and the specific context of the educational
environment. Not all approaches can be applied uniformly in every situation. Factors such as the
level of teacher experience, the cultural background of the school, administrative support, and
the availability of resources are important variables in determining the effectiveness of the
supervision approach used (Farid, 2023) Therefore, the selection of the supervision approach
must be done contextually and based on real needs in the field. Supervisors are required to have
flexibility in moving from one approach to another according to the dynamics that occur. In this
case, supervisor competence is a key element in determining the success of the supervision
process. Continuous professional training and development for supervisors is needed so that they
have adequate insight, analytical skills, and interpersonal skills (Maizah, Abidin, & Inayati,
2023).

In the context of educational practices in Indonesia, the collaborative approach has begun
to show its urgency as a coaching strategy that is more responsive to teacher needs. The
government, through various educational reform policies, has encouraged the creation of a more
participatory, accountable, and collaboration-based work climate in the school environment.
However, the implementation of the collaborative approach still faces a number of challenges at
the practical level. Time constraints due to high administrative burdens, minimal special training
for supervisors, and a lack of understanding of the basic principles of collaborative supervision
are still major obstacles. In addition, resistance from some teachers who are accustomed to
traditional supervision patterns is also a problem in itself. Therefore, efforts to build collective
awareness of the importance of the collaborative approach need to be carried out systematically
and continuously. (Tamsiyati et al., 2025)

As a strategic step, policy makers and education practitioners need to work together to
create a supervision ecosystem that supports the implementation of adaptive and contextual
approaches. This includes the formulation of regulations that encourage participatory
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supervision practices, the provision of relevant professional training, and the development of a
work culture based on reflection and dialogue. Syahdan, emphasized the importance of the role
of local governments and higher education institutions in providing technical and academic
support for school supervisors. (Finally, 2023) With the synergy between policies and
implementation in the field, it is expected that an effective supervision approach can be
internalized as an integral part of the process of improving the quality of education. Ultimately,
the success of supervision lies in the ability of all components of the education system to create a
conducive learning space for teachers to develop professionally, innovate in learning, and
contribute to the achievement of national education goals.

Educational supervision that uses a collaborative approach has great potential to
strengthen professional culture in the school environment. When supervision is based on the
principle of partnership, teachers not only develop individually, but also contribute to
strengthening the collectivity in efforts to improve the quality of schools as a whole. In the long
term, this approach can form a professional learning community that becomes a place for
teachers to continue learning, share best practices, and improve the learning process through
constructive feedback. (Putri et al., 2025)

2. RESEARCH METHODS

This article is based on a library research that examines in depth various scientific
sources such as books, academic journals, and educational policy documents that are relevant to
educational supervision practices. This approach is used to gain a comprehensive understanding
of the concepts, characteristics, and effectiveness of directive, non-directive, and collaborative
approaches in the context of educational supervision. The analysis is carried out descriptively-
critically, namely by examining the contents of the literature systematically and in depth, then
reviewed based on a logical framework to find the relationship between concepts and their
relevance to the development of teacher professionalism in schools. This approach is considered
appropriate because it is able to provide a strong theoretical foundation while enriching insight
into educational supervision practices in the field. (Zed, M, 2008)

3. RESULTS AND DISCUSSION

The implementation of effective educational supervision has been proven to be greatly
influenced by the approach used and the extent to which the approach is in line with the
characteristics of individual teachers, the context of the school institution, and the goals of
developing educator professionalism. Supervision does not merely function as a monitoring and
evaluation mechanism, but rather is a systematic, ongoing coaching process that is oriented
towards improving the quality of education. In practice, the supervision approach cannot be
applied uniformly, considering that each teacher has unique needs, experiences, and learning
styles. Therefore, choosing the right supervision approach is a strategic element in optimizing
supervision results. In this case, supervisors are not only required to understand the theory of
supervision, but must also have high diagnostic capacity and contextual sensitivity to read the
dynamics of teachers and institutions holistically. Various approaches, such as directive, non-
directive, and collaborative have been widely studied in academic literature and each shows
certain contextual advantages. However, the effectiveness of these approaches is largely
determined by the accuracy in their application adaptively and responsively to the needs of
teachers in the field. Therefore, the ideal supervision approach is flexible and situational, not
rigid or normative. Educational supervision, thus, can function as a strategic instrument in
supporting the continuous and comprehensive improvement of teacher professionalism.

The directive approach is characterized by the dominance of the supervisor's role in
providing direction, instructions, and feedback on teacher learning practices. In this approach,
the supervision process is top-down and unidirectional, where the teacher is positioned as the
recipient of information and the supervisor acts as the main authority in decision making. This
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approach is generally relevant to be applied at the early stages of a teacher's career, especially
for those who still need technical guidance and intensive guidance. In addition, this approach can
also be adopted in crisis situations or when critical problems are found in learning that require
rapid intervention. Wibowo and Hartati's study shows that the application of a supportive and
communicative directive approach can provide a sense of security and assistance for teachers,
rather than causing stress. (Wibowo & Hartati, 2021) Therefore, the success of this approach is
highly dependent on the supervisor's interpersonal skills in maintaining a constructive coaching
atmosphere, as well as prioritizing the principles of respect for teachers as partners in
educational development. This approach, although directive, still needs to maintain a humanistic
and dialogical dimension to support teachers' transition to professional independence.

In contrast, the non-directive approach gives teachers greater autonomy to reflect and
evaluate their own learning practices. In this model, the supervisor acts as a facilitator and active
listener who supports teachers in identifying challenges and formulating solutions internally.
This approach is very suitable for teachers with a high level of independence, strong intrinsic
motivation, and the ability to take responsibility for improving the quality of learning. Research
by Novitasari, confirms that the non-directive approach contributes significantly to increasing
teacher self-confidence and professionalism, because they feel empowered and valued.
(Novitasari, 2022) Teachers in a non-directive ecosystem tend to be more open in
communicating the challenges they face, and are more receptive to constructive input. However,
the effectiveness of this approach is limited when applied to teachers who do not yet have the
cognitive and emotional readiness to play an active role in the supervision process. Therefore,
before implementation, supervisors must evaluate teachers' readiness to think reflectively and act
professionally. This approach also has the potential to build a participatory and egalitarian
school environment, as long as it is supported by open communication and relationships based
on mutual trust.

The collaborative approach is presented as an integrative alternative that combines
elements of direction from the supervisor with active participation of the teacher. In this
approach, the supervision process takes place within an equal partnership framework, where
both parties are actively involved in the process of dialogue, exchange of ideas, and joint
decision-making. This approach emphasizes the values of professional democracy and relational
equality between teachers and supervisors. Rahmah and Yusuf's study shows that the
collaborative approach is effective in building harmonious working relationships, increasing
teacher motivation, and strengthening a sense of ownership of the results of supervision.
(Rahmah & Yusuf, 2023) Through an intensive two-way communication process, both teachers
and supervisors have the opportunity to grow together and build professional capacity
collectively. The success of this approach is highly dependent on the interpersonal competence
of the supervisor and the readiness of the teacher to establish healthy collaboration. This
approach is also considered flexible in responding to the complexity of learning dynamics
because it allows for adjustments and innovations based on field needs.

The effectiveness of the supervision approach cannot be separated from the supervisor's
capacity to understand the individual characteristics of the supervised teacher. Variations in the
background, experience, and professional needs of teachers require a differential and contextual
supervision approach. For example, novice teachers will be more helped by a structural,
instructional approach, while senior teachers tend to appreciate an approach that provides space
for autonomy and reflection. This is reinforced by Mustofa's findings, which state that ideal
supervisors are those who are able to adapt their approach according to the specific needs and
conditions of the teacher. (Mustafa, 2021) The supervisor's ability to make situational diagnoses,
accurate observations, and build positive interpersonal relationships are crucial factors in the
success of supervision. Implementing an inappropriate approach can actually trigger resistance
from teachers and hinder the professional development process. Therefore, the supervision
approach must be flexible, contextual, and able to adapt to the dynamics of the educational
environment.
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Other contextual factors that influence the effectiveness of the supervision approach are
the school's organizational culture and the principal's leadership style. School cultures that
support participation, openness, and innovation tend to provide greater space for the
implementation of non-directive and collaborative approaches. In contrast, schools that still
practice bureaucratic and hierarchical structures tend to be more receptive to directive
approaches. A study by Lestari and Hasanah, shows that the school's organizational environment
plays a strategic role in determining the form and success of the supervision approach. (Lestari
& Hasanah, 2020) Visionary, transformative, and supportive leadership of the principal for
teacher professional development will further facilitate the creation of a conducive supervision
climate. Therefore, the design of the supervision strategy should consider the values, norms, and
socio-cultural dynamics that apply in the school environment.

In practice, the three supervision approaches are not exclusive, but can be integrated in a
continuous and adaptive supervision cycle. This integrative model allows for a dynamic
transition from a directive approach in the early stages, to a collaborative approach when the
working relationship is established, and then to a non-directive approach when the teacher has
demonstrated professional independence. This approach is known as the integrated supervision
approach, which emphasizes the flexibility of supervision strategies according to the teacher's
developmental stages. This model is considered effective in creating a dynamic work
environment, respecting diversity, and encouraging lifelong learning. However, the success of
this approach is highly dependent on the supervisor's ability to identify teacher needs and
manage the supervision process reflectively and communicatively.

Collaborative approaches in supervision also show positive impacts on teacher job
satisfaction and the quality of interpersonal relationships in the educational community. Teacher
involvement in the decision-making process has been shown to increase motivation, ownership,
and the drive to innovate in learning. In addition, collaborative supervision creates a dialogic and
participatory school climate, while reducing the imbalance in power relations between
supervisors and teachers. In the long term, this approach contributes to the formation of teacher
character that is reflective, responsible, and committed to their profession. Therefore, a
collaborative approach not only has an impact on improving teacher technical performance, but
also on strengthening a healthy and sustainable professional culture in the school environment.

4. CONCLUSION AND SUGGESTIONS

a. Conclusion

Based on the description, the main focus of this paper is to examine how the role of
teachers as educators develops in facing the challenges of the ever-changing world of education.
Teachers are not only required to deliver subject matter, but also to shape students' characters,
facilitate active and enjoyable learning, and be able to adapt to technological advances and social
dynamics. Based on the explanation of the educational theories studied, it can be concluded that
the role of teachers in modern education is very complex and multidimensional. Teachers not
only function as transmitters of material, but also as facilitators, motivators, emotional guides,
and agents of social change.

Teachers play a central role in the world of education as educators, mentors, and role
models for students. This role not only includes the delivery of knowledge, but also the
formation of character, values, and social skills. In the context of modern education, the
demands on the role of teachers are increasingly complex along with technological
developments, curriculum changes, and socio-cultural dynamics. Therefore, it is important to
understand the role of teachers in more depth through various theoretical approaches in
educational studies.

One relevant approach is the humanistic theory that emphasizes the importance of
interpersonal relationships, empathy, and self-actualization in the teaching and learning process.
In this theory, the teacher acts as a facilitator who helps students discover their potential.
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Constructivism theory is also an important foundation in understanding the role of teachers. In
the constructivist view, students build their knowledge through experience, interaction, and
reflection. The teacher is no longer the only source of knowledge, but as a guide in the active
learning process.

In addition, the theory of educational ecology introduced by Bronfenbrenner provides a
broad perspective on the role of teachers in a larger system. Teachers are seen as part of an
educational ecosystem that is influenced by various environmental factors such as family,
society, educational policies, and culture. Understanding this context helps teachers adjust their
teaching approaches and strategies according to the conditions of the students.

In facing various professional challenges, the stress theory of Lazarus and Folkman is
also relevant to understanding the pressures faced by teachers. Work stress, administrative
burdens, and community expectations can affect teacher performance and mental health.
Therefore, effective coping strategies and support from educational institutions are needed to
maintain teacher welfare.

Based on the description, the main focus of this paper is to examine how the role of
teachers as educators develops in facing the challenges of the ever-changing world of education.
Teachers are not only required to deliver subject matter, but also to shape students' characters,
facilitate active and enjoyable learning, and be able to adapt to technological advances and social
dynamics. Based on the explanation of the educational theories studied, it can be concluded that
the role of teachers in modern education is very complex and multidimensional. Teachers not
only function as transmitters of material, but also as facilitators, motivators, emotional guides,
and agents of social change.

The humanistic approach emphasizes the importance of warm and empathetic
interpersonal relationships between teachers and students as a basis for developing their full
potential. Meanwhile, the constructivist approach directs teachers to create an active,
collaborative, and contextual learning process through guidance tailored to the developmental
needs of students. The ecological theory of education emphasizes that the role of teachers is
influenced by interrelated environmental systems, so teachers need to be sensitive to the social,
cultural, and policy dynamics that affect the world of education.

On the other hand, the internal pressure faced by teachers in the form of work stress, as
explained in the Lazarus and Folkman stress theory, shows the importance of psychological
support and effective stress management so that teachers are able to carry out their duties
optimally. Therefore, the purpose of this paper is to provide a deeper understanding of the
strategic role of teachers in the context of modern education and to highlight the importance of
mastering theoretical foundations and developing teacher competencies in order to be able to
answer the demands of the times. It is hoped that this paper can be a contribution to
strengthening the teaching profession that is responsive, holistic, and progressive to change.

b. Suggestion

Based on the study of approaches in educational supervision, it is suggested that there is an
application of adaptive and contextual supervision according to the needs and characteristics of
teachers. Directive, non-directive, and collaborative approaches should not be viewed as separate
methods, but rather as a spectrum that can be flexibly selected in the process of developing
teacher professionalism.

First, school supervisors and principals need to understand the characteristics of each
supervision approach. The directive approach can be used with novice teachers or in urgent
situations that require quick intervention. The non-directive approach is more appropriate for
experienced teachers who need space for reflection and independent decision-making.
Meanwhile, the collaborative approach should be the primary approach in building partnerships
between supervisors and teachers.

Second, educational institutions need to equip prospective supervisors and principals with
diverse supervisory skills through intensive practice-based training and case studies. Training

Zeniusi Journal: Vol 2 No 1 June 2025 | 72



Yunita Febrianti, Mhd. Najib Sihab Siregar, Erny Wulandari

materials should include interpersonal communication, coaching techniques, conflict
management, and participatory decision-making.

Third, teachers are also expected to play an active role in the supervision process. This
includes the readiness to be open to feedback, the ability to self-reflect, and the willingness to
continue learning and developing themselves professionally.

Fourth, national and regional education policies should support the implementation of
humanistic, professional, and participatory supervision. This can be done by integrating
collaborative supervision principles into education regulations and quality standards.

By wisely integrating directive, non-directive, and collaborative approaches, the
educational supervision process is expected to be able to continuously improve teacher
professionalism, strengthen the learning culture in schools, and ultimately have a positive impact
on the quality of learning.
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Teachers are the main pillars in the world of education who not only act as
transmitters of material, but also as character builders, learning facilitators,
and agents of social change. In the context of modern education, the role of
teachers has developed significantly, demanding multidimensional
competencies that include pedagogical, socio-emotional, technological, and
cultural abilities. This study aims to examine the role of teachers as educators
comprehensively and identify the challenges faced in today's world of
education. By using a qualitative approach through literature studies, data
were obtained from various relevant scientific literature, and analyzed using
content analysis techniques. The results of the study indicate that teachers
have a strategic role in shaping students into individuals with character, who
are critical, and adaptive to change. The theory of humanistic education,
constructivism, and educational ecology reinforce the urgency of the role of
teachers in creating an inclusive and meaningful learning environment.
However, teachers also face complex internal and external pressures, such as
work stress, technological demands, and student diversity. Therefore,
systemic support and ongoing professional development strategies are needed
to shape flexible, reflective, and progressive teachers. This research is
expected to contribute to improving the quality of education by strengthening
the role of teachers in the era of globalization.

1. INTRODUCTION

One of the main pillars in the world of education is teachers, who have an important role
in building students' character, knowledge, and skills. (Jannah & Rindaningsi, 2024) As the main
actor in the learning process, the teacher not only acts as a source of information, but is also an
important figure who has a significant impact on the general development of students. (Wati &
Ritonga, 2024) In contemporary education, the role of teachers has expanded far beyond their
traditional function as transmitters of subject matter. Teachers are expected to help students
reach their full potential, both academically and non-academically. (Putri et al., 2023)

Teachers can also enhance students’ intrinsic motivation by encouraging, building, and
maintaining their enthusiasm for learning. Given the various conditions and characteristics of
students, this role is very important. A personalized and empathetic approach is needed to ensure
that each student feels valued and supported during the learning process. Teachers also help
create a fun learning environment and encourage students to actively participate. As facilitators,
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they help students learn to think critically and creatively. These skills are essential to addressing
the challenges of globalization and changing times. (Camila, 2023)

Teachers must also be good role models for their students. Because children and
adolescents are very susceptible to imitating the behavior of adults they admire, teachers must
demonstrate a high level of professionalism, integrity, and social awareness. The role of teachers
as educators is therefore very important and strategic because it influences students' academic
achievement as well as the formation of character and personality that will determine the future
of the country. (Novita & Bakar, 2021)

However, the rapid development of the era has created increasingly complex problems
for the world of education. With dynamic social changes, major advances in digital technology,
and demands for multidimensional competencies, teachers must continue to develop. Teachers
must not only understand the subject matter, but they must also have knowledge of educational
technology, social emotional skills, and the ability to adapt to the cultural and social differences
of their students. Innovative and creative learning approaches and classroom management must
be updated to remain relevant and effective. (Nofijantie, 2012)

To address these issues, it is essential to have a deep understanding of the tasks of
teachers and the dynamics of educational challenges. Educators and education stakeholders will
be able to use this information to create appropriate competency development strategies and
supporting legislation. Consequently, the purpose of this study is to study the role of teachers as
educators as a whole and identify the various dynamics of challenges faced in today's education
world. By understanding the research thoroughly, it is hoped that the results can provide a clear
picture and become a foundation for improving the quality of education through the formation of
a flexible and progressive teaching profession that can handle the demands of the ever-changing
era. (Purnamasari et al., 2024)

In addition, teachers' tasks are increasingly complex as a result of the demands to act as
agents of change in society. In addition to imparting knowledge, teachers must teach tolerance,
nationality, and democracy to their students. Teachers have an important role in creating an
inclusive and harmonious classroom atmosphere in a pluralistic and dynamic society. Teachers
can build cross-cultural understanding and strengthen social cohesion among students through
interactive and dialogical learning. This is very important to produce a generation that is able to
live well and can contribute positively to society. (Marhaenenti & Trisiana, 2023)

In today's computer and internet era, teachers must be able to use technology in the
learning process. Digital literacy skills are a primary requirement in facing the transformation of
education that is increasingly dependent on digital devices and platforms. Teachers are expected
not only to be able to use technology, but also to be wise in choosing and implementing digital
learning media that suit students' needs. Effective use of technology can increase students'
learning motivation, expand access to information, and enhance their learning experience.
Therefore, improving teachers' digital skills is an important component of ongoing professional
development. (Judijanto et al., 2024)

Teachers also act as counselors who help students emotionally and psychologically. This
is because many students face pressure from various aspects of life, such as family problems,
academic pressure, and social interactions. Caring teachers will help students create a safe
learning environment. This method will improve positive relationships between teachers and
students, which is an important foundation of a comprehensive educational process. (Amelia
2023)

In addition, continuous reflection and evaluation of the teaching practices carried out by
teachers is very important. Reflective teachers will be able to find strengths and weaknesses in
their approach to teaching and dare to try new things to improve the quality of learning. This can
be achieved by taking training, working with colleagues, or getting involved in professional
learning communities. (Zuhra et al., 2024) To face the changes and demands of the profession
that are constantly changing, teachers must have a culture of lifelong learning. Therefore,
teachers are not only teachers but also true learners who continue to develop and grow. (Westari
& Sumarsono, 2025)
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Based on the description, the main focus of this paper is to examine how the role of
teachers as educators develops in facing the challenges of the ever-changing world of education.
Teachers are not only required to deliver subject matter, but also to shape students' characters,
facilitate active and enjoyable learning, and be able to adapt to technological advances and social
dynamics. Therefore, the purpose of this paper is to provide a deeper understanding of the
strategic role of teachers in the context of modern education and to highlight the importance of
developing teacher competencies in order to be able to answer the demands of the times. It is
hoped that this paper can be a contribution to strengthening the teaching profession that is
responsive and progressive to change.

2. THEORETICAL BASIS

Various educational literature and theories have investigated the role of teachers in the
world of education, which shows how complex and broad the responsibilities carried by a
teacher are. In the past, teachers may have only been seen as conveyors of information or
implementers of the curriculum, but in the context of modern education, their role has evolved to
be more meaningful and strategic. Teachers are now not only tasked with transferring
knowledge, but also act as moral guides, learning facilitators, motivators, and even agents of
social change. This change reflects a paradigm shift in understanding the essence of education
itself, from a material-centered approach to a learner-centered approach. As pedagogical thought
has developed, various theories have emerged to explain and strengthen the role of teachers in
the teaching and learning process more deeply and comprehensively. (Uno & Nina Lamatenggo,
2022)

One approach that has greatly influenced our understanding of the role of teachers is the
humanistic theory of education. This theory is based on the belief that every individual has
unique and valuable innate potential, and is able to develop optimally if given a supportive and
humanizing learning environment. In this context, teachers are no longer the sole authority in the
classroom, but rather facilitators who accompany the process of student personal growth. Carl
Rogers, a leading figure in the humanistic approach, emphasized the importance of three main
aspects in the teacher-student relationship, namely authenticity (congruence), unconditional
acceptance, and deep empathy. Teachers are required to create a warm, open learning
atmosphere that respects individual differences. This approach not only encourages cognitive
development, but also helps shape students' emotional and social character, thus producing
critical, reflective, and morally aware learners. (Suryana, 2021)

In addition to humanistic theory, constructivism pioneered by Lev Vygotsky also made a
major contribution in shaping a new perspective on the role of teachers. Constructivism views
that knowledge is not something that is simply given by teachers, but is actively constructed by
students through experience and social interaction. In this framework, teachers act as facilitators
who accompany students' knowledge construction process, by paying attention to the zone of
proximal development (ZPD), which is the area between the abilities that students have
independently and the abilities they can achieve with the help of others. Through scaffolding
strategies, teachers provide tailored support and gradually reduce intervention until students can
learn independently. By creating a collaborative and meaningful learning environment, teachers
help students develop higher-order thinking skills such as analysis, synthesis, and evaluation,
and shape them into active learners who are able to adapt to various situations. (Wicaksono
2020)

The ecological theory of education developed by Urie Bronfenbrenner expands our
understanding of the role of teachers by emphasizing the importance of environmental context in
individual development. This theory divides the environment into several interrelated systems,
ranging from micro systems such as family and school, to macro systems such as educational
policies, culture, and socio-economic conditions. In this perspective, teachers not only interact
with students in the classroom, but are also in a complex web of external influences that can
affect the learning process. Therefore, teachers are required to be sensitive to the various social
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and cultural factors that affect students' lives. A teacher who understands the context of the
student's environment will be able to develop more relevant and inclusive learning strategies,
and bridge students' personal needs with increasingly complex global demands. (Ibda, 2022)

However, behind this important role, teachers also face internal challenges that are no
less severe. One of them is psychological pressure due to work stress, as explained in the stress
theory proposed by Lazarus and Folkman. Stress arises when individuals feel that the demands
they face exceed their resources or abilities. In the world of education, teachers are often faced
with heavy administrative burdens, demands to always keep up with technological and
curriculum developments, high expectations from parents and the community, and the dynamics
of relationships between fellow educators. If not handled properly, this pressure can disrupt the
mental and physical health of teachers, and reduce the quality of the learning process. Therefore,
it is important for educational institutions to provide psychosocial support, stress management
training, and reflection space for teachers so that they remain enthusiastic and resilient in
carrying out their roles. (Nur et al., 2023)

Through the presentation of these theories, we can see that the role of teachers in the
world of modern education is very complex, dynamic, and demands multidimensional readiness.
Teachers must not only master teaching materials and learning methods, but also need to
understand student psychology, be able to communicate effectively, adapt to technology, and be
sensitive to social and cultural dynamics. Today's teachers are expected to be humanistic,
reflective, collaborative, and innovative educators. In the era of globalization and digitalization
that continues to grow, the role of teachers is expanding not only in the context of formal
education, but also in shaping the character of the future generation who are highly competitive,
ethical, and ready to face various life challenges. Thus, investment in teacher quality is the main
key to creating a superior and sustainable education system. (Hapudin, 2021)

In Islamic education, teachers have various roles. They not only function as transmitters
of knowledge (‘alim), but also as murabbi (moral and spiritual educators), muaddib (instillers of
manners), and mu'allim (teachers of knowledge). This view is in line with the concept of
tarbiyah, which emphasizes the development of a holistic personality, which includes elements
of faith, morals, and deeds. In Islam, a good teacher must be a living example (uswah hasanah)
for his students in addition to teaching them. This shows that educators teach through attitudes,
behavior, and social interactions in addition to speech. Therefore, Islamic education provides a
strong foundation for strengthening students' character and spirituality in facing the challenges
posed by the contemporary world. (Sari et al., 2023)

In addition, the idea of value-based education is important to strengthen the role of
teachers as character builders. Teachers are at the forefront of maintaining the cultural and moral
identity of the younger generation amidst the current of globalization that brings new values that
often conflict with local and religious values. Education that emphasizes principles such as
justice, tolerance, integrity, and responsibility must be instilled in the entire learning process.
Here teachers must create a learning process that focuses on academic achievement and the
formation of a strong personality. This method will produce students who are not only
intellectually intelligent but also emotionally and spiritually mature. (Suryani, 2021)

In addition, the rapid digital transformation is driving educators to use new educational
methods such as blended learning and rotating classes. These methods allow students to learn
independently through digital media before class meetings, and class time is used for practice,
problem solving, and in-depth discussions. This model changes the role of teachers to be
information centers; instead, they act as facilitators who help students explore and understand
what they are learning. This model faces challenges in terms of how teachers can create
engaging, relevant, and inclusive digital content to ensure that all students have equal access to
technology. Teachers can contribute to creating a more adaptive educational ecosystem to the
times by improving digital and pedagogical skills. (Hariansa et al., 2023)

In addition, social-emotional learning (SEL) approaches should be considered. This
method allows teachers to help students become more self-aware, learn to manage their

Zeniusi Journal: Vol 2 No 1 June 2025 | 78



Umar Shodig Rambe

emotions, create healthy social relationships, and make informed decisions. Social-emotional
skills are critical to students’ success in life in an increasingly complex and stressful society. It is
essential to their success in academic settings and the wider community. By implementing SEL
in their daily learning, teachers will create a supportive and inclusive classroom environment.
They will also encourage students to become empathetic, resilient, and collaborative. (Rajab,
2023)

Therefore, improving the role of teachers involves improving technical skills as well as
improving the quality of human resources in education. Comprehensive training, support, and
appropriate rewards for teachers' hard work and moral responsibility are essential. Policies and
work environments that support teacher professionalism are created by the government and
educational institutions. The quality of teachers affects students' academic achievement and the
future of the country, which depends on a generation that is educated, moral, and has a strong
identity. Therefore, one of the important components of sustainable education reform is the
formation of a strong and transformative teacher role. (Ekawati, 2023)

3. RESEARCH METHODS

This study uses a qualitative approach with a library research method. Data were
collected from various literature sources in the form of books, journals, scientific articles, and
official documents related to the role of teachers and the dynamics of today's educational
challenges. The data analysis technique used is content analysis, which is to systematically
examine and interpret the contents of the data to gain a deep understanding.

The qualitative approach was chosen because it allows researchers to explore educational
phenomena holistically and in-depth. Literature studies are relevant because they can provide a
comprehensive theoretical and empirical picture without requiring time-consuming field data
collection.

In addition, this study also uses source triangulation techniques by comparing various
references to ensure the validity and reliability of information. Thus, the results of the study are
expected to accurately describe the role of teachers and the challenges faced in the context of
today's education.

4. RESULTS AND DISCUSSION

The Role of Teachers as Educators: Teachers have a very strategic role in the education
system, namely as the main actor in the process of character formation and development of
students' potential as a whole. The first and most basic role is as a teacher, namely delivering
learning materials systematically, interestingly, and in accordance with the applicable
curriculum. However, this role is not limited to the transfer of knowledge alone, but also requires
pedagogical skills in building active, interactive, and meaningful learning experiences.

Furthermore, teachers function as mentors, who accompany students in facing both
academic and non-academic problems. In this role, teachers help students recognize their
potential and obstacles, and direct them to constructive solutions. Effective guidance strengthens
the emotional relationship between teachers and students, which has an impact on increasing
students' self-confidence and independence.

The third role is as a motivator. Teachers need to create a learning atmosphere that
inspires students' enthusiasm and passion. This is done through positive reinforcement, empathy,
and emotional support that is tailored to the individual conditions of the students. Teachers who
are able to build good interpersonal communication will be more successful in fostering intrinsic
motivation in students.

In addition, teachers also act as learning facilitators, who encourage students to actively
build their own understanding through discussion, experimentation, and exploration of ideas.
Teachers need to design a learning environment that is challenging and open to critical
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questions, collaboration, and creativity. This role is in line with the constructivist approach that
emphasizes the active role of students in the learning process.

Equally important, teachers also serve as role models that reflect ethical values, integrity,
and professional attitudes. Students tend to imitate the behavior and attitudes of their teachers, so
that the character and morals of teachers directly influence the formation of student character.
Therefore, teachers must consistently demonstrate behavior that reflects honesty, responsibility,
and social concern.

Thus, the role of teachers in education is multidimensional and holistic. Teachers are
required not only to excel in academic aspects, but also to have high emotional and social
intelligence. The success of the educational process is highly dependent on the teacher's ability
to build empathetic and trusting relationships with students.

Dynamics of Challenges in Today's Education World: The contemporary education
world is faced with new, complex and ever-evolving challenges. One of the main challenges is
the advancement of digital technology that fundamentally changes the paradigm of teaching and
learning. Teachers are now required to integrate technology into learning, such as the use of
digital platforms, multimedia, and Learning Management Systems (LMS). However, on the
other hand, easy access to technology also has the potential to cause distractions, such as
dependence on gadgets or invalid information, so teachers must be able to manage and direct the
use of technology wisely.

The next challenge is social and cultural diversity in the school environment. Students
come from diverse backgrounds in terms of ethnicity, religion, economy, and culture. Teachers
need to have cultural sensitivity and develop an inclusive approach in order to create a safe,
harmonious, and respectful learning environment. This is important to form values of tolerance
and cooperation from an early age.

Dynamic changes in education policy and curriculum also require teachers to continue
learning and adapting. The development of competency-based curriculum, project-based
learning approaches, and assessment models that emphasize 21st-century skills are challenges
for teachers. Therefore, teachers need to develop adaptive pedagogical competencies and a spirit
of lifelong learning.

Another pressure is psychological stress experienced by teachers and students.
Administrative burdens, pressure to achieve academic targets, and social problems such as
bullying or family conflicts often have a negative impact on the emotional condition of teachers
and students. In this situation, teachers need institutional support such as stress management
training, counseling, and work welfare policies that support mental health.

Today's teachers are required to have multidimensional competencies that go beyond the
traditional boundaries of teaching. In addition to pedagogical competencies, mastery of
information technology and digital literacy is essential to maintain the relevance of learning in
the digital era. Interpersonal communication and social-emotional skills are also crucial in
creating a collaborative and inclusive learning climate. Teachers are required to be innovators,
facilitators, and agents of change who are able to respond to the dynamics of education
adaptively. This complex role requires creativity, critical thinking skills, and cross-disciplinary
collaborative skills. Therefore, teacher professionalism is no longer static, but must continue to
be developed sustainably.

Teacher professional development is a vital element in responding to these competency
demands. Training, certification, and participation in scientific forums must be an integral part of
teacher capacity development. A systematic competency improvement program can bridge the
gap between pedagogical theory and practice. Professional certification increases credibility and
provides quality assurance for teacher performance in the eyes of education stakeholders. In
addition, academic forums such as seminars and conferences allow for the exchange of ideas and
the formation of productive professional networks. Competency improvement not only supports
the quality of learning, but also strengthens teacher resilience in facing global educational
transformation.
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The complexity of contemporary educational challenges shows that the role of teachers is
increasingly strategic and challenging. Technological, social, and cultural changes require
teachers to have balanced intellectual, emotional, social, and spiritual readiness. Teacher
education must be seen as a continuous process that begins from the pre-service period to
professional development throughout a career. Without systemic support and supportive
regulations, teachers will have difficulty adapting to the dynamic reality of education. Therefore,
the success of national education is highly dependent on the quality of teachers who have
adaptive competence and high professional commitment.

Optimizing the role of teachers is only possible in an adaptive and supportive education
system. Flexible curriculum, autonomy in pedagogical decision-making, and growth-based
evaluation are prerequisites for supporting teacher creativity. Public policy must also provide
incentives, legal protection, and recognition of teacher contributions. In addition, strengthening
learning communities and access to digital resources will accelerate the professional
transformation of teachers. Synergy between the government, higher education institutions, and
the community greatly determines the effectiveness of this support system. At the same time,
individual teacher commitment to continue learning is the main foundation for the sustainability
of education quality. Therefore, educational transformation requires a holistic strategy that
places teachers as the main actors in human resource development.

5. CONCLUSION AND SUGGESTIONS

a. Conclusion

Based on the description, the main focus of this paper is to examine how the role of
teachers as educators develops in facing the challenges of the ever-changing world of education.
Teachers are not only required to deliver subject matter, but also to shape students' characters,
facilitate active and enjoyable learning, and be able to adapt to technological advances and social
dynamics. Based on the explanation of the educational theories studied, it can be concluded that
the role of teachers in modern education is very complex and multidimensional. Teachers not
only function as transmitters of material, but also as facilitators, motivators, emotional guides,
and agents of social change.

The humanistic approach emphasizes the importance of warm and empathetic
interpersonal relationships between teachers and students as a basis for developing their full
potential. Meanwhile, the constructivist approach directs teachers to create an active,
collaborative, and contextual learning process through guidance tailored to the developmental
needs of students. The ecological theory of education emphasizes that the role of teachers is
influenced by interrelated environmental systems, so teachers need to be sensitive to the social,
cultural, and policy dynamics that affect the world of education.

On the other hand, the internal pressure faced by teachers in the form of work stress, as
explained in the Lazarus and Folkman stress theory, shows the importance of psychological
support and effective stress management so that teachers are able to carry out their duties
optimally. Therefore, the purpose of this paper is to provide a deeper understanding of the
strategic role of teachers in the context of modern education and to highlight the importance of
mastering theoretical foundations and developing teacher competencies in order to be able to
answer the demands of the times. It is hoped that this paper can be a contribution to
strengthening the teaching profession that is responsive, holistic, and progressive to change.

b. Suggestion

Given the complexity of the role of teachers in the context of modern education,
synergistic efforts are needed between various parties to strengthen the capacity and professional
resilience of teachers. First, the government and educational institutions need to formulate
policies that support the development of teacher professionalism in a sustainable manner,
through the provision of needs-based training, access to educational technology, and a fair
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incentive system. Second, higher education institutions as producers of prospective teachers
must update their curriculum to be responsive to the challenges of the 21st century, by
emphasizing digital literacy, innovative pedagogy, and strengthening social-emotional
competencies.

Third, school principals and policy makers at the local level need to build a collaborative,
inclusive, and supportive school culture towards the role of teachers as agents of change. Fourth,
teachers themselves are required to have reflective awareness and a spirit of lifelong learning, in
order to strengthen their capacity in facing the dynamics of education that continue to develop.
Finally, it is important for society to provide appreciation and social support for the teaching
profession, considering its very strategic contribution in shaping the future generation. With
comprehensive and sustainable support, the role of teachers as educators will be able to be
carried out optimally amidst the increasingly complex challenges of the times.

6. BIBLIOGRAPHY
Amelia, Ulya. 2023, Tantangan pembelajaran era society 5.0 dalam perspektif manajemen

pendidikan. Al-Marsus: Jurnal Manajemen Pendidikan Islam, Vol. 1 No. 1. Universitas
Negeri Jakarta, Indonesia. https://doi.org/10.30983/al-marsus.v1il.6415

Ekawati, Melviana. Khusnul. 2023, Peran Guru Pendidikan Agama Islam dalam
Menanggulangi Penyimpangan Moral Siswa di SMAN 1 Sukomoro Kabupaten Magetan,
IAIN Ponorogo.

Hapudin, Soleh Muhammad. 2021, Teori belajar dan pembelajaran: menciptakan pembelajaran
yang kreatif dan efektif, Prenada Media, Jakarta.

Hariansa, Rifki. 2023, Relevansi adab murid terhadap guru dalam kitab ahlak lilbanin karangan
ahmad baraja terhadap pendidikan saat ini, Skripsi, Institut Agama Islam Negeri Curup.

Ibda, Hamidulloh. 2022, Ekologi perkembangan anak, ekologi keluarga, ekologi sekolah dan
pembelajaran. ASNA: Jurnal Kependidikan Islam Dan Keagamaan, Vol. 4 No. 2.
https://ejournal.maarifnujateng.or.id/index.php/asna/article/view/98

Jannah, Lutfiatul Nur. & Rindaningsi, lda. 2024, Pengembangan Guru Sebagai Sumber Daya
Manusia Di Era Digital: Development of Teachers as Human Resources in The Digital
Era. Zeniusi Journal, Vol. 1 No. 2. Universitas Muhammadiyah Sidoarjo.
https://doi.org/10.70821/zj.v1i2.26

Judijanto, Loso. dkk, 2024, Literasi Digital di Era Society 5.0: Panduan Cerdas Menghadapi
Transformasi Digital. PT. Sonpedia Publishing Indonesia. Jambi.

Kamila, Aiena. 2023, Pentingnya pendidikan agama Islam dan pendidikan moral dalam
membina karakter anak sekolah dasar. Al-Furgan: Jurnal Agama, Sosial, Dan Budaya,
Vol. 2 No. 5. Universitas Pendidikan Indonesia. https://publisherqu.com/index.php/Al-

Furgan

Marhaenenti, Septi. dkk, 2023, Best Practice Pembelajaran Pendidikan Kewarganegaraan di
Sekolah Dasar, Unisri Press. Banjarsari Kota Surakarta.

Nofijantie, Lilik. 2012, Peran lembaga pendidikan formal sebagai modal utama membangun
karakter siswa. IAIN Sunan Ampel Surabaya.

Novita, Almi. & Bakar, Abu Yunus M. 2021, Konsep Pendidikan Esensialisme dalam
Pembentukan Karakter Siswa pada Mata Pelajaran Pendidikan Agama Islam. Dirasat:
Jurnal Manajemen Dan Pendidikan Islam, Vol. 7 No. 1. UIN Sunan Ampel Surabaya.

Zeniusi Journal: Vol 2 No 1 June 2025 | 82


https://doi.org/10.30983/al-marsus.v1i1.6415
https://ejournal.maarifnujateng.or.id/index.php/asna/article/view/98
https://doi.org/10.70821/zj.v1i2.26
https://publisherqu.com/index.php/Al-Furqan
https://publisherqu.com/index.php/Al-Furqan

Umar Shodig Rambe

https://doi.org/10.26594/dirasat.v7i1.2409

Nur, Maulida. dkk, 2023, Coping Stress Guru PAUD: Penanganan Anak Berkebutuhan Khusus
di Sekolah PAUD Reguler, Sada Kurnia Pustaka. Banten.

Purnamasari, Ika. 2024, Pengaruh Perkembangan Islam terhadap Dunia Pendidikan di Indonesia:
Sebuah Kajian Historis. Islamic Education, Vol. 4 No. 1. Universitas Negeri Medan.
https://doi.org/10.57251/ie.v4i1.1366

Putri, Eka Sistia Nikmah, dkk, 2023, Membangun Pendidikan Karakter Berbasis Kurikulum
Merdeka Menuju Era Society 5.0: Building Character Education Based On The Merdeka
Curriculum Towards Society Era 5.0. Pedagogik: Jurnal Pendidikan, Vol. 18 No. 2.
Universitas Muhammadiyah Sampit. https://doi.org/10.33084/pedagogik.v18i2.5557

Rajab, Abdul. 2023, Etika Guru Dalam Meningkatkan Mutu Pendidik (Studi Komparatif antara
Az-Zarnuji dan Hasyim Asy ari), Skripsi, Universitas Islam Negeri Ar-Raniry.

Sari, Yulinda. dkk, 2023, Hakikat Manusia dalam llmu Pendidikan Islam dan Relevansinya
dengan Sistem Pendidikan di Indonesia. Bulletin of Indonesian Islamic Studies, Vol. 2
No. 2. Universitas Ma'arif Lampung, Indonesia. https://doi.org/10.51214/biis.v2i2.1429

Suryana, Dadan. 2021, Pendidikan anak usia dini teori dan praktik pembelajaran, Prenada
Media, Jakarta.

Suryani, Lina. 2021, Pemikiran Syaikh Az-Zarnuji dalam Kitab Ta’lim Muta’allim Tentang
Akhlak Belajar dan Karakter Guru Pendidikan Agama Islam, Skripsi, Institut Agama
Islam Negri (IAIN) Bengkulu.

Uno, B. Hamzah. & Nina Lamatenggo. 2022, Teori kinerja dan pengukurannya, Bumi Aksara,
Jakarta.

Wati, Puja. & Ritonga, Sahbuki. 2024, The Role of Teachers in Improving Education For
Children With Special Needs at Maulana Nadiqu Foundation Rantauprapat. Zeniusi
Journal, Vol. 1 No. 2. Sekolah Tinggi llmu Tarbiyah Al-bukhary Labuhanbatu.
https://doi.org/10.70821/zj.v1i2.13

Westari, Nelly. dkk, 2025, Tantangan dan Peluang Transformasi Manajemen Pendidikan di Era
Digital (Tinjauan Literatur Sistematis). Proceedings Series of Educational Studies.

Wicaksono, Grahito Anggit. 2020, Belajar dan Pembelajaran Konsep Dasar, Teori, dan
Implementasinya. Unisri Press, Banjarsari, Kota Surakarta.

Zuhra, Mulia Cut. 2024, Literasi Digital Berbasis Kearifan Lokal Sabang dalam Pembelajaran
Bahasa Inggris, Mega Press Nusantara, Jawa Barat.

Zeniusi Journal: Vol 2 No 1 June 2025 | 83


https://doi.org/10.26594/dirasat.v7i1.2409
https://doi.org/10.57251/ie.v4i1.1366
https://doi.org/10.33084/pedagogik.v18i2.5557
https://doi.org/10.51214/biis.v2i2.1429
https://doi.org/10.70821/zj.v1i2.13

ZENIUSI JOURNAL

Zeniusi Journal: Vol. 2 No. 1 June 2025
E-1SSN: 3063-6027 /7
DOI: https://doi.org/10.70821/zj.v2i1.53

Open Access: https://journal.zeniusi.com/z]

Integration of Islamic Legal Values in the National Education
System Conceptual and Implementative Studies

'Rendi Fitra Yana®, 2Ahmad Habin Sagala

2Universitas Al Washliyah Labuhanbatu, Sumatera Utara, Indonesia.
Email: *rendifitray@gmail.com, 2ahmadhabinsagalal6@gmail.com.

ARTICLE
INFORMATION

ABSTRACT

Keywords: Islamic
Law, National
Education, Value
Integration,
Character Education,
Curriculum, School
Culture.

©2025 Rendi Fitra
Yana, Ahmad habin
Sagala. This is an
open-access article
under the This work is
licensed under
aCreative Commons
Alttribution-
NonCommercial-
ShareAlike 4.0
International License.

This study aims to formulate a conceptual and implementative framework for
integrating Islamic legal values into the Indonesian national education
system. This is done as an effort to address the increasingly worrying
character crisis and moral degradation among the younger generation. The
national education system has so far prioritized a technocratic approach that
tends to ignore the dimensions of values, ethics, and spirituality, so that
education loses its main function as a means of forming a whole person. The
research method used is a qualitative approach with library research. An in-
depth literature review was conducted on the basic principles of Islamic law,
such as justice, responsibility, compassion, equality, and social solidarity, and
their relevance in educational practices in Indonesia. The results of the study
indicate that the integration of Islamic legal values can be done through three
main approaches, namely curricular, methodological, and cultural. Despite
facing challenges in the form of ideological resistance, limited resources, and
low value literacy among educators, the development of a value-based
curriculum, teacher training, and strengthening school culture can be
effective solutions. This research makes an important contribution to the
development of a more humanistic, character-based, and transcendental
value-oriented national education.

1. INTRODUCTION

The national education system is a strategic instrument in producing the next generation
of the nation who are not only academically superior, but also have strong character, high moral
integrity, and deep social concern. (Zainal Abidin, 2022) Within the framework of the Unitary
State of the Republic of Indonesia which is multicultural and based on Pancasila, education
should not be limited to the transfer of cognitive knowledge alone, but must touch all dimensions
of humanity: intellectual, emotional, spiritual, and social. (Indah Qona'ah, & Ghufron, MA
2024) National education should ideally be a vehicle for the formation of whole human beings
who are able to respond to the challenges of the times, while also being firmly rooted in the
noble values of the nation and religion. (Multazam Uccang, et al. 2022)

However, the reality on the ground shows that the national education system tends to be
trapped in a technocratic paradigm that emphasizes academic competence achievement and
mastery of technology. As a result, the aspects of morality, ethics, and spirituality that should be
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the main pillars of character formation are marginalized. (Mukhlis, et al. 2024) The curriculum
that is designed is more oriented towards results, not towards the process of forming deep
values. This condition risks producing a generation that is intellectually intelligent, but ethically
fragile and loses direction in living in society. (Rahmatul Hasni Firsya & Wiza, R. 2025)

In the midst of globalization and complex social dynamics, the challenges of the world of
education are increasingly difficult. The younger generation is now faced with an identity crisis,
moral degradation, and weak orientation of life towards transcendental values. Therefore, a new
approach is needed in the national education system that is able to substantively answer this
crisis. One relevant alternative is the integration of Islamic legal values into the education
system as a foundation for character formation and social morality. (Burhanuddin, 2025)

Islamic law (sharia) is not only concerned with aspects of worship, but also includes
principles of social ethics that are highly relevant to education, such as justice (‘adl), equality
(musawah), compassion (rahmah), responsibility (mas'uliyyah), and solidarity (ta'awun). (Asbar
& Setiawan, 2022) These values have moral strength that can shape students into individuals
who are not only academically intelligent, but also spiritually mature and resilient in carrying out
social responsibilities. Unfortunately, in practice, these values are still rarely touched upon in the
design of the national education system as a whole. (Amanda Vencly Vaniali, et al. 2022)

When Islamic legal values appear in the curriculum, they are usually limited to Islamic
Religious Education subjects and are not integrated transdisciplinary with other subjects. In fact,
universal values in Islamic law have great potential to enrich the entire curriculum and build a
more ethical and humane educational ecosystem. The absence of this holistic approach makes
our education lose its direction in forming a complete human being, namely a human being who
thinks rationally while also having spiritual depth and social sensitivity. (Wijaya, Arga, & Raka
Pratama. 2025)

The lack of attention to the integration of moral and spiritual values in national education
is an indication of a weak understanding of the importance of values as the foundation of life. In
the context of Indonesia as a country with a Muslim majority, the education system should be
able to explore and adopt Islamic values wisely and contextually. The idea of integrating Islamic
legal values in education is not intended to make the education system exclusively religious, but
rather to enrich the moral and social basis of education which currently tends to be dry of
fundamental values. (Rahmi Hayati, 2025)

This research is here to bridge the gap between the idealism of Islamic legal values and
the practice of the national education system. By exploring the basic principles of sharia such as
justice, equality, social responsibility, and solidarity, this research aims to formulate an
integrative conceptual framework that is able to combine national values with Islamic spiritual
values contextually and applicatively. (Sari, 2025) This approach not only builds theoretical
dimensions, but also offers practical implications for curriculum reform, learning strategies, and
the formation of a character-based educational institution culture. (Ira Oktaria, et al. 2025)

Different from the normative-descriptive approach that has dominated Islamic education
studies, this study proposes a conceptual and implementative approach based on Islamic legal
principles as a source of social ethics. The main focus is on how these values can be internalized
in the national education system through curriculum design, teaching methods, educational
policies, and leadership patterns of educational institutions.

With a cross-disciplinary approach and critical review of Islamic legal literature and
national education policies, this research is expected to enrich academic discourse and provide
real contributions to the formulation of a more humanistic and civilized education model.
(Brotherhood, 2025) The integration of Islamic legal values into the national education system is
a strategic effort to build a generation that is not only intelligent, but also has a strong ethical
awareness, social responsibility, and spirituality. Through this framework, education will
become a transformative force in building a dignified national civilization. (Readi, 2024)

Therefore, the integration of Islamic legal values into the national education system is not
only a response to the moral and spiritual needs of the younger generation, but also a visionary
long-term strategy in forming a highly civilized Indonesian society. This effort requires active
synergy between policy makers, educational institutions, academics, and the wider community to
jointly formulate a more inclusive, transformative, and nationally-aligned educational direction.

Zeniusi Journal: Vol 2 No 1 Juni 2025 | 85



Rendi Fitra Yana, Ahmad Habin Sagala

Education is no longer understood as a formal process in the classroom alone, but rather as a
process of cultivating values that are sustainable, contextual, and touch all dimensions of
humanity. Within this framework, Islamic legal values can act as an ethical and spiritual
foundation that inspires all aspects of the national education system, from curriculum
formulation, pedagogical strategies, institutional governance, to the formation of a humanistic
and civilized school culture. If this integration is implemented consistently and systematically,
the Indonesian national education system will be able to produce a generation that is not only
intellectually superior, but also has a strong character, a social soul, and has a high commitment
to universal values that uphold justice, humanity, and the sustainability of civilization.

One of the fundamental strategies in responding to the identity crisis and value
degradation in the contemporary world of education is through the revitalization of the ethical
and spiritual dimensions in the national education system. In this context, Islamic law as a
comprehensive normative system can be used as a conceptual foundation in building a more
transformative and meaningful educational paradigm. Sharia does not merely regulate the
vertical relationship between humans and God, but also includes horizontal relationships
between individuals and with their social environment. Thus, the universal values contained in
Islamic law are very relevant to be integrated into all stages of education, from curriculum
planning, the learning process, to the formation of institutional culture. This integration effort
will provide a clear moral and spiritual direction for the younger generation in facing the
complex challenges of the 21st century.

The integration of Islamic legal values into the national education system is in line with
the mandate of Law Number 20 of 2003 concerning the National Education System, which
emphasizes the importance of forming people who are faithful, pious to God Almighty, and have
noble character. Within this framework, ethical values such as honesty (sidq), justice (‘adl),
responsibility (mas'uliyyah), and social solidarity (ta'awun) must not only be taught
conceptually, but also need to be internalized through daily educational practices. This
necessitates the implementation of a value-based learning approach that places teachers as the
main actors in instilling moral role models. Thus, education does not only function as an
instrument for mastering knowledge and skills, but also as a medium for forming the integral
character of students. (Jannah, 2023)

Furthermore, an integrative approach to Islamic legal values in education requires
systemic synergy between curricular and cultural aspects. Integration of values is not reduced to
the addition of religious material in the syllabus, but must be realized through the development
of an educational atmosphere that is conducive to the instillation of noble values. This includes
social relations between school members, fair and participatory leadership practices, and the
formation of an institutional culture that upholds the principles of civility. Ideally, schools
should become microcosms of an inclusive and welfare-oriented Islamic society. In an
environment like this, students will grow into holistic individuals, namely individuals who are
not only superior in cognitive aspects, but also have high spiritual depth and social sensitivity.
(Miswari, 2024)

2. RESEARCH METHODS

This study uses a qualitative approach with a library research method as the main
foundation. This approach is considered relevant because it allows the author to explore and
analyze key concepts related to Islamic legal values and their application in the national
education system. The main focus of this study is to examine in depth the principles of Islamic
law which include justice (adl), equality (musawah), responsibility (mas'uliyyah), compassion
(rahmah), and solidarity (‘ta'awun), and how these values can be integrated conceptually and
implementatively in national education policies and practices. (Hidayat, 2024)

The data sources of this research consist of primary literature in the form of figh books,
ushul figh, and classical and contemporary thoughts in Islamic law studies that are relevant to
the context of education. In addition, secondary sources are also used such as Islamic education
books, scientific journals, national education policy documents (such as the National Education
System Law, the Merdeka Curriculum, and the Regulation of the Minister of Education), as well
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as the results of previous studies that discuss the integration of religious values in education.
(Purwanto, 2022)

The data were analyzed using content analysis with a thematic and conceptual approach.
This analysis aims to identify the main themes of Islamic legal values, then compare them with
the principles and structures of the national education system. This approach allows for mapping
between normative concepts in Islamic law and implementation spaces in curriculum, pedagogy,
and education policy. (Utomo & Rizga, 2024)

In addition, a critical and hermeneutic analysis of classical texts and contemporary
educational policies is carried out to interpret the meaning of Islamic values in a modern social
context. This process includes efforts to reconstruct thought that not only understands the text
literally, but also captures the essence of Islamic transcendent values as a source of educational
ethics. (Readi, 2024)

This research is conceptual and applied, with the aim of developing an integrative
framework that not only theoretically explains the importance of integrating Islamic legal values
in national education, but also offers an implementation model that can be applied in the formal
education system in Indonesia. This framework is expected to be able to bridge the idealism of
Islamic values with the dynamics of national, pluralistic, and civilization-oriented educational
policies. (Judge, 2020)

Thus, the approach used in this study allows for the formation of a complete and in-depth
understanding of how Islamic legal values can contribute significantly to building a national
education system that is more civilized, moral, and oriented towards the welfare of the nation as
awhole.

3. RESULTS AND DISCUSSION

a. Research result

Islamic law (sharia) is a complete and comprehensive value system that regulates all
aspects of human life. Sharia is not only in the form of formal legal regulations, but also contains
universal moral and ethical principles that serve as guidelines for life for Muslims. In the context
of education, the values contained in Islamic law such as justice (‘adl), responsibility (amanah),
cooperation (ta'awun), and compassion (rahmah) have very high relevance in shaping the
character of students. Education is not only aimed at intellectual intelligence, but must also
foster spirituality and hone social sensitivity.

However, in reality, the national education system still tends to place these values as
complementary elements. The curriculum focuses more on cognitive aspects and technical skills,
while the development of moral and spiritual values tends to be neglected. As a result, many
graduates of education are academically successful, but experience a void in moral identity and
ethical awareness. This is a strong foundation for the urgency of integrating Islamic legal values
into the national education system. Education must return to its essence as a means of forming
whole human beings, namely intelligent, moral, and responsible human beings in social life.

One of the fundamental problems in education in Indonesia is the dualism between
religious education and general education. Religious education is still seen as a separate space
from other subjects. Meanwhile, subjects such as Mathematics, Science, and Social Studies are
often taught without a value approach. This separation causes education to lose its moral spirit,
so that students do not get a learning experience that unites knowledge and ethics. In fact,
Islamic values such as honesty, responsibility, and justice can be inserted into various subjects to
form a person who is balanced between intellectuality and spirituality.

This condition shows that there has been no serious and systematic effort to make Islamic
values the foundation of the national education system. The existing curriculum is structured in a
rigid administrative framework and has minimal value approaches. Islamic values are placed
more in Islamic Religious Education subjects, so that they lose their integrative power in
forming the entire academic culture. In fact, an integrative educational approach between
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cognitive, affective, and spiritual aspects is an urgent demand in the modern era filled with
moral, social, and cultural challenges.

To answer these problems, the integration of Islamic legal values in the national education
system needs to be designed systematically and comprehensively. There are three main
approaches that can be applied, namely the curricular, methodological, and cultural approaches.

First, curricular integration is carried out by explicitly including Islamic legal values in
learning objectives, competency achievement indicators, and learning evaluations. Values such
as justice, responsibility, and compassion need to be made an important part in forming social
competence and character of students. For example, in social studies subjects, students not only
learn social concepts theoretically, but are also directed to understand and internalize the values
of social justice based on Islamic teachings.

Second, the methodological approach is carried out through the application of learning
strategies that foster ethical awareness and noble morals. Learning methods such as value-based
social projects, reflective discussions, and case studies involving moral dilemmas can strengthen
the internalization of values. This strategy allows students not only to know, but also to
experience and feel the importance of applying Islamic principles in real life.

Third, the cultural approach emphasizes the development of educational institution culture
that reflects Islamic values in daily practice. Schools or madrasahs need to build an environment
that supports the formation of positive characters, such as honesty, discipline, responsibility, and
concern for others. A school culture based on values will be a living space for students to learn
through role models and meaningful social interactions.

Although this integration has great potential, its implementation is not free from various
challenges. One of the main challenges is the ideological resistance from some groups who see
this effort as a form of religious domination in public education. Another challenge is the low
literacy of values among educators, both teachers and lecturers, as well as limited educational
resources such as relevant teaching materials and training. In addition, explicit policy support for
value integration is also still limited, so that implementation in the field is not uniform.

To face these challenges, a planned and sustainable strategy is needed. First, it is necessary
to develop a national curriculum based on values that can bridge academic and moral aspects.
The curriculum must be adaptive, contextual, and inclusive of universal Islamic values. Second,
higher education institutions need to organize training and competency development programs
for educators so that they are able to apply value-based learning creatively and effectively.
Third, it is necessary to build partnerships between educational institutions, religious institutions,
government, and society in creating an educational ecosystem that supports the growth of value
education.

Strengthening literature and academic research on value integration in education should
also be a priority. Conceptual and applied studies on the relationship between Islamic law and
the national curriculum need to be continuously developed so that scientific references are
available that can be used as references by educators and policy makers.

Thus, the integration of Islamic legal values in the national education system is not only an
idealistic discourse, but a real need in building education that is character-based, civilized, and
oriented towards the welfare of the people. Education that is built on the foundation of values
will produce a generation that is not only superior in science, but also has strong ethics, social
responsibility, and spirituality. This is the great ideal of national education: to form whole
human beings who are ready to become agents of change in building a just and dignified national
civilization.

b. Discussion

The integration of Islamic legal values into the national education system is a critical
response to the crisis of values currently being faced by the Indonesian education world.
Education currently tends to experience a shift in meaning. From what should be a space for
character and morality formation, education has changed into a means of achieving technical
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competence and cognitive targets. The focus on academic aspects has ignored the spiritual and
ethical dimensions which are actually the main pillars of the formation of students' personalities.
In this context, Islamic law or sharia can be presented as a comprehensive source of values that
are integrated with the goals of national education.

Islamic law not only regulates matters of worship, but also offers a broad ethical
framework. Values such as ‘adl (justice), mas'uliyyah (responsibility), ta'awun (cooperation),
rahmah (compassion), and musawah (equality) are principles that are relevant to the needs of
today's education world. These values play a role in shaping the character of students so that
they are not only intelligent in science, but also morally and spiritually mature. Unfortunately, in
the implementation of the national curriculum, these values tend to be marginalized and only
present symbolically in Islamic Religious Education subjects, without comprehensive integration
into the holistic education structure.

One of the structural problems in the national education system is the dichotomy between
general education and religious education. Religious education tends to stand alone, while
general subjects are taught neutrally towards values. This causes the education process to lose its
sustainable moral and spiritual orientation. In fact, universal Islamic principles can be integrated
into various subjects, both thematically and in terms of values. For example, the values of justice
and responsibility can be included in social studies, science, and Indonesian language learning,
so that education becomes more contextual and meaningful.

To overcome these problems, a conceptual and implementative model of integration of
Islamic legal values in the national education system is needed. Conceptually, Islamic values can
be used as a basis for formulating the vision, mission, and goals of education. While in terms of
implementation, integration can be done through three main approaches: curricular,
methodological, and cultural.

First, curricular integration refers to the instillation of values through the formulation of
learning outcomes and core competencies that contain moral and spiritual aspects based on
Islamic principles. This can be realized by compiling indicators for assessing attitudes and
values in all subjects, not only in Islamic Religious Education.

Second, methodological integration concerns the learning strategies used by teachers in
the classroom. Value-based learning approaches such as contextual, reflective, case study, and
social project-based learning can be used to foster students' ethical awareness.

Third, cultural integration emphasizes the formation of a school culture that reflects the
principles of sharia. This culture includes the habituation of noble morals, ethical social
interaction, and exemplary behavior from educators as moral figures. In this case, the principal,
teachers, and all members of the school must become agents of value.

However, this integration effort is not free from various challenges. The first challenge is
ideological resistance that arises from concerns that this approach will create religious
exclusivity in the public sphere of education. The second challenge is the low capacity of
teachers and educators in translating Islamic legal values into applicable learning strategies. The
third challenge is the limited policies and regulations that encourage the strengthening of values
in the national curriculum.

Facing this challenge, a systemic strategy involving various parties is needed. The
development of a national curriculum based on values, intensive training for teachers and
lecturers, and strengthening collaboration between educational institutions, government, and
civil society are important steps to create a value-based education ecosystem. In addition,
scientific research and the development of contemporary Islamic education literature must be
strengthened to become valid and contextual academic references.

With the right approach, the integration of Islamic legal values will not only enrich the
moral dimension of the national education system, but also be able to be the answer to the crisis
of character and direction of education. Education rooted in universal and inclusive Islamic
values will produce a generation that is intellectually superior, spiritually strong, and socially
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resilient in facing the challenges of the times. This kind of education is worthy of being called a
dignified national education.

4. CONCLUSION AND SUGGESTIONS

a. Conclusion

The integration of Islamic legal values in the national education system is an urgent need
that is both conceptual and implementative. In the context of Indonesia as a country with a
Muslim majority and an education system based on Pancasila, Islamic legal values can make a
major contribution to the formation of students' character as a whole. The basic principles in
sharia such as justice (‘adl), responsibility (mas'uliyyah), compassion (rahmah), cooperation
(ta'awun), and equality (musawah) are not only religious values, but also universal humanitarian
values that can strengthen the moral foundation of national education. However, the
implementation of these values in education still faces a number of obstacles, such as the
dominance of a technocratic approach in the curriculum, dualism between religious and general
education, and low value literacy among educators. In fact, without value integration, education
will lose its direction in forming a whole person.

Therefore, an integrative approach is needed that includes curricular, methodological,
and cultural dimensions. This approach must be supported by clear regulations, competent
human resources, and the culture of educational institutions that authentically reflect Islamic
values. The integration of Islamic legal values into the national education system is not only a
response to the moral and spiritual needs of the younger generation, but also a visionary long-
term strategy in forming a highly civilized Indonesian society. This effort requires active
synergy between policy makers, educational institutions, academics, and the wider community to
jointly formulate a more inclusive, transformative, and national identity-aligned direction for
education. Education is no longer sufficiently understood as a formal process in the classroom
alone, but rather as a process of cultivating values that is sustainable, contextual, and touches all
dimensions of humanity.

Within this framework, Islamic legal values can act as an ethical and spiritual foundation
that inspires all aspects of the national education system, starting from curriculum formulation,
pedagogical strategies, institutional governance, to the formation of a humanistic and civilized
school culture. By developing an education system that combines Islamic and national values
proportionally and contextually, national education will be able to produce a generation that is
not only intellectually superior, but also wise, has integrity, and is socially responsible. If this
integration is implemented consistently and systematically, the Indonesian education system will
not only be modern and competitive, but also deeply rooted in noble values that can lead the
nation towards a just, civilized, and dignified civilization.

b. Suggestion

As a suggestion, researchers who study the integration of Islamic legal values in the
national education system are advised to be careful in choosing conceptual and implementative
approaches that are relevant to the context of Indonesian multicultural education. The literature
sources used, both classical and contemporary, must be ensured to have scientific validity and
direct relevance to sharia principles and national education practices.

In addition, the use of thematic and hermeneutic analysis approaches must be
complemented by triangulation of theoretical sources and critical reflection on the researcher’s
position in interpreting the meaning of Islamic legal values. This aims to avoid normative bias
and maintain academic objectivity in producing a synthesis of ideas that can be scientifically
accounted for.

Systematic documentation of the analysis process is also very important, so that the
research results can be replicated and used as a reference in the development of curriculum,
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policies, and practices of value-based education in the future. With these steps, this integrative
study is expected to be able to provide a significant contribution in enriching the scientific
treasury of Islamic education, while also offering practical solutions in building a more ethical,
transformative, and civilized national education system.
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